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1. EXECUTIVE SUMMARY

A. Background

By 2008 the importance of proper preparation of witnesses was well known and recognized.
 This is particularly important where there are vulnerable victims such as the very young, very old, developmentally delayed, or extremely traumatized.
 The point of court preparation is two-fold: first, to lessen the secondary trauma inflicted on the victim/witness by having to testify, and; second, to increase the witness’ ability to testify accurately and in a manner that allows the witness to be perceived as a good witness. Many individual court preparation programmes already exist in South Africa,
 but no single, uniform national programme was in place to ensure that all vulnerable victims and witnesses who had to testify received adequate preparation prior to appearing in court. 

To address this problem, the National Prosecuting Authority (NPA) Court Preparation Programme, “Bona Lesedi,” or “I see the light,” was developed to help prepare witnesses to testify in court. The programme embraces the principles of Batho Pele and Ubuntu, i.e. placing people first and reflecting a pervasive spirit of caring which is uniquely African. The programme was created to improve service delivery within the criminal justice system, as well as focusing on what is in the best interests of every abused, neglected or victimized customer and/or any other witness. It particularly focuses on the needs of the child witness. 

The NPA has created a position called “Court Preparation Officer” (CPO) within the criminal justice system. The main purpose of this position is to prepare children and other witnesses to testify in court, whether in open court or through the assistance of a CCTV room with an intermediary. The programme also aims at reducing the secondary trauma that witnesses experience when they have to testify in front of strangers, or even in the presence of the accused. It familiarizes witnesses with the court process and the court’s role players, thereby making them more effective witnesses.

An expert panel was appointed to review, research and evaluate the effectiveness and validity of the programme. This assessment included the evaluation of the draft manual on court preparation, as well as the practical implementation of the programme in court preparation sessions. The panel consisted of Ms Susanne Coetzee (B.A., H.D.E., B.A. Hons, M.A. Psychology), Dr Munita Dunn, Prof Susan Kreston and Ms Molly Painter (B.A. Soc Science, M.A. Social Work). 
B. Approach

This task was approached from a multi-disciplinary methodology, both in the composition of the panel and also from the assessment and feedback of those most closely affected by the programme. In reviewing the programme, particular reference was paid to evaluating the Minimum Standards for Service Providers and the Draft NPA Court Preparation Programme Manual. In addition to evaluating written materials, the panel participated first hand in on-site appraisal of service delivery in the form of court preparation for children, and some panel members also observed the training of the CPOs itself.

The following research methodology was used by the Expert Panel to evaluate the court preparation programme: 

Qualitative (case studies) and quantitative (surveys) approaches to applied research were followed.

Data was then gathered and analyzed.

Ethical considerations were observed.

C. Review and Research

Manual – each module of the manual was reviewed, both for substance and style.

Training – the training course itself was attended by some members of the panel, to better enable critique and review. 

Implementation – the implementation of the programme at four different courts around the country (representing three provinces) was assessed, both through observation of the preparation sessions themselves, as well as feedback from all those involved in the programme. 

Impact – the effect of this programme on witnesses, the CPOs themselves, other role players and the entire legal system was evaluated by direct feedback from the relevant parties.

D. Findings


The Manual

The manual covers all the theoretical and practical skills that the C.P.O’s need to develop and demonstrate practically in the workplace. The learning matter is presented in a comprehensive and systematic way over a five day training period. The colossal task of creating and compiling the manual has resulted in a useable and presentable learning tool. The panel found this to be a well-informed and research-based manual and programme that should be presented to every appropriate customer before they testify in court.


Training

The training process was found to be effective, though recommendations are offered to improve the process. These include both additional initial testing for inclusion of the applicant in the process, as well as expanded content of the training. This expansion will address primarily additional, specialist areas in which the CPOs would receive on-going instruction. 


Impact 

The impact on all relevant parties (witnesses/customers, role players, CPOs) and the legal system itself, was found to be uniformly beneficial. The witnesses benefit in a lessening of stress and an increase in confidence that comes from understanding both how the legal system works and what part they are expected to play in it. By understanding how the court works and the child’s role in that process, a child can concentrate better on his/her testimony, without being distracted by the trappings of the court. By explaining to the child the “who, what, where, when, how and why” of going to court, as well as their rights in court, it is hoped that the child will feel more relaxed and be better able to both retrieve and communicate information about the crime. Court preparation should also help minimize court-related “secondary victimization.” Responses will be more accurate and complete, untainted by stress and distraction. Finally court preparation will maximize not only the child or other witness’ ability to respond effectively in court, but just as importantly, to be perceived as a credible witness, upon whose testimony a conviction may stand.

The legal system benefits in many ways. Prosecutors are given more time (in many ways the most valuable resource) in which to prepare the case as a whole for trial, concentrating on legal issues and concerns. As the child is better prepared to testify, this may manifest itself in a higher conviction rate, though there cannot be an absolute cause and effect relationship demonstrated, as other variables enter into the equation of whether a conviction occurs or not.

While preparing a child to testify should have only positive effects, an unexpected backlash may occur. In some cases, if not properly educated, a finder of fact may misinterpret the child’s calmer demeanor as indicative of either deceit (as the child lacks the stereotypic behaviours of abused children, such as crying and distress), or as indicating that the child has suffered no long-term emotional harm from the assault. Education of the judiciary on the true role of court preparation may be necessary to counteract this misinformed opinion. As one commentary stated “To prepare a child for court is merely to help the child be ready for the experience of testifying in court. Preparation involves familiarizing a child with what will occur during court proceedings and helping him or her to be ready for the experience emotionally, physically, and mentally. It does not involve telling a child what to say.”
 

E. Recommendations

While a full list of recommendations is found in Section 7, the following are some of the highlights:

1. Manual – Both the manual and Tool Kits were positively reviewed and received, though a need for restructuring of some chapters, including more information on critical concepts, is called for.

2. Minimum standards – While the minimum standards were not deficient, it was felt that increased knowledge of developmental stages and also the special needs of the differently able (e.g. the developmentally delayed) must be better addressed

3. Training – While the training process is sufficient to enable the CPOs to perform their job in a professional and knowledgeable manner, improvements could be made. The trainings should be expanded to take in more specialist subjects (such as working with the developmentally delayed, and some of the more complex, but common, legal issues). The training could be expanded to take place over a two-week period to allow for the incorporation of these additional items. On-going, refresher trainings should also be offered. Training implementation should also include some peer-review/shadowing components for an initial period (e.g. 30 days or one month) and on-going mentoring for a slightly longer period (e.g. six months)

4. Administrative & Procedural Matters

a. The child/witness should undergo witness preparation well in advance of the day of court, if at all possible.   

b. If preparation must take place on the day, the CPO must have the booking sheet presented to him/her the day before, to ensure adequate time to prepare for the session the next morning. 

c. Court preparation should take place with just the child (or children) and the CPO. Parents should not be present, as it may interfere with the preparation process.

d. The CPOs must have adequate space (in addition to their court preparation room) in which to perform their administrative tasks. Technical support must also be provided (i.e. phones, computers, etc...) 

e. Basic food for the witnesses should also be available if they have not eaten that day. Shops could be approached about giving donations (Woolworths already does this in the Bloemfontein court).

f. The rooms in which court preparation takes place should be well-lit and as quiet possible. Doors must be able to close and floors/carpets must be clean. 

g. There must be a no interruptions policy implemented during the preparation sessions, barring genuine emergency. Something as simple as a “DO NOT DISTURB – IN SESSION” sign might assist in accomplishing this.

h. CPOs should be routinely debriefed and offered support.
5. Substantive Matters

a. Education for all concerned role players, including the judiciary, on the programme and its role in the system should be implemented.

b. Education and awareness raising in the community to make sure all concerned are aware of the programme and its purpose.

c. Written materials should be made available for the witness and his/her family to take home, to better understand the legal system (e.g. the NPA’s  booklet “Understanding the Legal System”)

d. More training and emphasis must be placed on the importance of cross-examination, and how to deal with it. 

e. More instruction on how to assist the witness (and his/her family) when a “Not Guilty” verdict is rendered.

2. BACKGROUND

There is a crisis of confidence in the South African criminal justice system. One particular area of concern is the giving of evidence by children in a system designed for adults by adults. For example, in general conversation, questions are asked to gather information, and the questioner has a genuine interest in hearing what the speaker has to say. In court, questions are asked not to hear what a witness has to say, but to test the witness’ credibility and manipulate replies for the opposing side’s benefit. For children, the adversarial system can do far more than test the evidence: it can terrify and silence. This, in turn, will impact negatively on the way in which a child’s testimony and credibility is viewed
Four experts, representing the fields of psychology, social work and law, have compiled this report. The NPA produced an in-house programme aimed at creating new posts for individuals who would assist in preparing their witnesses to testify, as well as both substantively and procedurally assisting their witnesses before they testified and immediately after. Against this background and the fact that abuse, crime and victimization are increasing daily, the Court Preparation Programme is a positive step towards realizing justice for vulnerable victims and witnesses. 

The experts were asked to evaluate the NPA’s Court Preparation Programme from their collaborative and varying perspectives. Written material provided was reviewed, in the form of both the court preparation manual and the minimum standards document. The experts also participated in viewing the court preparation training, and went on site visits to four courts that have a nascent court preparation programme in place. Finally, they received additional feedback from the other professionals collaboratively involved in the criminal justice system, as well as the court preparation officers themselves, as to how the new programme was working, and how it might be improved in future.

The following dates provide an exact overview of the process followed:

· The Panel was selected in November 2007. 

· A briefing session was held with the Panel and role players from the NPA on 6 February 2008. The Panel was provided with the relevant court preparation manuals and an overview on what the manuals, and the court preparation process, entailed. The criteria on which the manuals, and the programme, had to be evaluated, were set in the Minimum Standards (MS). The MS had to be sent to the Panel within February 2008. The Panel had to develop instruments to evaluate the manuals and the programme. The Panel was required to conduct identified site visits where the programme is implemented. The submission date for the final report was envisaged to be end of May 2007.

· Unfortunately the MS were only received during April 2008 and the timeframe of the Panel was therefore adjusted. The Panel had the following team-meetings to discuss the exact procedures to be followed during the project:

28 April 2008


Johannesburg

11 June 2008

Bloemfontein

· Two members of the Panel, Ms Molly Painter and Ms Susanne Coetzee, attended the training of the CPO’s from 23 – 27 June 2008 in order to evaluate the training and the way it relates to the manual. 

· The following dates were arranged for court visits to complete the evaluation :

1 July 2008


Thembisa

2 July 2008


Sebokeng

4 July 2008


Bellville (Cape Town)

11 July 2008


Bloemfontein

· Four questionnaires were used to evaluate each site, and the CPO’s at the court. More information about the exact approach follows in section 3. An individual report was compiled by each Panel member.  

· The Panel met on 30 August 2008 in Johannesburg to discuss their four individual reports and to compile it as one comprehensive report. 

· The Panel was given a time span until 30 September 2008 within which to provide a combined report and to do a presentation to the NPA.

The following challenges were experienced by the Panel during the project:

· Lack of structure regarding the project, and the job description of the Panel, during the meeting in February 2008. The job description of the Panel was not clear and it evolved as the project continued – which lead to frustration – for both the NPA and the Panel. More exact communication regarding the procedures was needed.

· Lack of communication overall was a challenge.

· The project managers changed, without any prior warning or communication to the Panel, quite often – which resulted in communication gaps. Matters agreed upon by a previous project manager were not accepted by the next project manager.

· The draft minimum standards were not received until very late in the year. According to the meeting held in February 2008 it should have been handed to the Panel by March 2008.
3. APPROACH

This task was approached from a multi-disciplinary methodology, both in the composition of the Panel and also from the assessment and feedback of those most closely affected by the programme. In reviewing the programme, particular reference was paid to evaluating the Minimum Standards for Service Providers (MS) and the draft NPA Court Preparation Programme Manual. In addition to evaluating written materials, the Panel participated first hand in on-site appraisal of service delivery in the form of court preparation for children, and also the training of the CPO’s itself.

The following research methodology was used by the Panel to evaluate the court preparation programme at the indicate sites:

3.1 Research Approach: Qualitative and Quantitative

According to Fouché and Delport (2002b:78) there are two types of research, qualitative and quantitative. For the purpose of this project, qualitative research was used as the main approach. Quantitative research was used in a lesser way to add statistics to the rich information provided by the qualitative research.


Fouché and Delport (2002b:78) define qualitative research as research that draws out the participant’s meaning, experience, or perceptions and it involves identifying the participant’s beliefs and values that underlie the subject being studied. The goal is to understand rather than explain and to observe rather than to measure. Qualitative research attempts to understand reality from the position of an insider. Lammers and Badia (2005: 325) similarly define it but add that it is “non-experimental research that describes and interprets observations but does not seek to quantify observations numerically”. Another source says that it involves methods of data collection and analysis that are non-quantitative and that it focuses on "quality", which refers to the essence of something with the researcher as the research instrument (Qualitative Social Science…, 2006). De Vos (2005:73-74) and Neuman (1997:14) state that the quantitative approach’s main aims are to objectively measure the social world, to test hypotheses and to predict and control human behaviour. A quantitative study may therefore be defined as an inquiry into a social or human problem, based on testing a theory composed of variables, measured with numbers and analysed with statistical procedures in order to determine whether the predictive generalisations of the theory hold true. 
The combination of the two approaches will therefore provide a more accurate and rich picture of the information gathered by the Panel during the site visits.

3.2 Type of Research

The type of research used in this project is applied research, which is aimed at solving specific problems or at helping accomplish tasks (Fouché & De Vos, 2005:105). Applied research focuses on solving problems in practice and correlates with the aim of this project.

3.3 Research Strategy

Fouché (2002b: 271-2) defines a research strategy as “all the decisions a researcher makes in planning the study… that determine the researcher’s choice and actions.” The qualitative strategy for this project was case studies. A case study is defined by Adler and Clark (2003:190) as one or several detailed data sources that lead to a ‘multi-faceted’ understanding of the phenomenon being researched. This strategy can be further classified into three types of case studies, but the one that is most applicable for this research is collective case studies, whereby numerous cases are studied in order to understand a social issue or population. The individual case is used, not for its own interest, but rather to expand or corroborate theory on the phenomenon. (Fouché, 2002b: 276). These four cases, referring to the four site visits, will be studied in order to elaborate on the theory building on court preparation programmes.

The quantitative research design for the proposed project was a survey. A survey is where the researcher asks people questions in a written questionnaire, and then records the answers. The researcher does not manipulate the situation. The researcher summarizes answers to questions in percentages, tables or graphs. According to Neuman (1997:31) surveys give the researcher a picture of what many people think or report doing. 

Four questionnaires were developed by the Panel which formed part of the survey. The questionnaires were the following:

· An evaluation form completed by the Prosecutors/Lawyers (Addendum A)

· A biographical from completed by the CPO (Addendum B)

· A biographical form that was completed on basic details of the customer (Addendum C)

· An evaluation form of the CPO conducting the session (Addendum D)
3.4 Procedures

· Each court was visited by the Panel 

· Four questionnaires were used during the visit: 

· The visit consisted of observing the CPO doing a court preparation session with a child, adolescent or adult witness

· The Panel wanted no information before the time as the assessments  needed to be done blindly

· A translator translated the sessions done by the CPO’s where necessary

· Consultation by the Panel was done after the observation

· Each member of the Panel has completed an individual report before a comprehensive, collaborative report is compiled

· All feedback was done in the form of a report to the NPA

3.5 Data Gathering

Universe is “all potential subjects who possess the attributes in which the researcher is interested in” (Strydom & Venter, 2002: 198). For the purpose of this project, the universe can be described as all South African courts.

A population is “a term that sets boundaries on the study units. It refers to individuals in the universe who possess specific characteristics (Strydom & Venter, 2002: 198)”. In this project the population can be described as South African courts where the court preparation programmes are presented by CPO’s. 

A sample “comprises the elements of the population considered for actual inclusion in the study” (Strydom & Venter, 2002: 199). For this project, the sample comprised of four courts – Thembisa, Sebokeng, Bloemfontein and Bellville. 
A purposive sampling method was utilized to select a sample of courts from the population. “Purposive sampling occurs when the type of sample is based entirely on the judgement of the researcher, in that a sample is composed of elements that contain the most characteristic, representative or typical attributes of the population” (Strydom & Venter, 2002: 207). 
Possible bias in the selection of the sites must be kept in mind– was this done on a pure random basis? Within this context, feedback from employers from the NPA could be regarded as having some bias. 

3.6 Data Analysis

Content analysis was used, Adler and Clark (2003: 394-5) describe it as the systematic study of some form of communication. They further elaborate that this is an unobtrusive and flexible method of data collection.

For the quantitative analysis, variables were investigated as well as possible correlations among these variables.

3.7 Ethical Considerations

Ethics is defined by Adler and Clark (2003:41) as an “abstract set of standards and principles that are used to determine appropriate and acceptable social conduct”. Strydom (2002: 62) states it is “a set of moral principles that are suggested by a an individual or group, are subsequently widely accepted, and offer rules and behavioural expectations about the most correct conduct towards experimental subjects and respondents, employers, sponsors, other researchers, assistants and students.” 

The following ethical aspects were considered during the research process:

· Informed consent (from the participants and CPO’s)

· Confidentiality (regarding the participants’ and CPO’s identity when providing feedback to the NPA)

· Harm to Subjects (during the process, monitoring whether debriefing sessions could be necessary)

4. REVIEW AND RESEARCH

4.1 Court Training Manual

The Manual took a few years before it was such a useable and presentable learning tool.  It was a colossal task.  The Panel is privileged to be part of the team, who after the review and research, can give the green light for this absolute necessary course, so that this well informed and research-based programme can be presented to every needy customer, before they go to court to give evidence.

The manual consists of 12 modules, divided into three sections:

Section 1:  Modules  1-8

Section 2:  Modules 9-11

Section 3:  Modules 12.

The modules consist of:
Module 1:  Overview of court Preparation

Module 2:  The Model of Court Preparation

Module 3:  Administrative Duties

Module 4:  Court Environment

Module 5:  Court Processes and Procedures

Module 6:  Developmental stages of witnesses

Module 7:  An introduction to trauma and abuse

Module 8:  Communication

Module 9:  Child Witness Programme

Module10:  Adolescent Witness Programme

Module11:  Adult Witness Programme

Module12:  Portfolio of Evidence (POE)

The Manual sets the standard of service delivery and the competencies that the CPO’s have to acquire. The Manual, which every CPO receives during training, includes modules with training material that covers all the aspects in which the CPO’s are trained. The learning programme is at present in the process of being accredited with SAQA.  The organizational unit standard is at level 4 and the course has a credit value of four.

The Manual covers all the theoretical and practical skills that the CPO’s have to develop and demonstrate practically in the workplace.  The learning matter is presented in a comprehensive and systematic way.  It is a five day course.

Section one in the Manual covers and explains the PEACE Model:

P= Plan and prepare,

E= Engage and Explain

A= Account

C= Closure

E= Evaluation

It also focuses on the Court environment, procedures, administrative duties, developmental stages, trauma and communication.

In Section two the practical implementation of the programme is covered.  The CPO’s are trained to conduct court preparation in age, culture and developmentally-appropriate way.

In Section three the assessment criteria of the course, the portfolio of evidence, glossary and references, the target audience and the facilitator’s manual, gets the necessary attention.  The trainees must submit the portfolio of evidence six months after the initial training has been completed.

The programme is learner friendly and outcomes-based.  Ethical behavior is outlined early on in the programme (pg.15). This Programme is much- needed and highly relevant in the current South African context.

4.2 Tool Kit

Each CPO is equipped with a tool kit.  Included in the tool kit are the articles used to do the ice-breakers with the transitional objects and other items necessary for the CPO’s to use in court preparation sessions.

4.3 Training Process

The five day Training Program was attended by Ms Molly Painter and Ms Susanne Coetzee. These Panel members thus experienced the experiential process of the training in person.  They commend the experiential way in which the learning was done, as it proved to be very effective.  Both members of the Panel contributed to the training from their own fields of expertise.  Having and undergone and experienced the training, they also felt better equipped to assess the manual and practical implementation thereof.

To start the process the NPA will advertise the post of CPO and then the applicants will be selected, interviewed and appointed. Training will start hereafter. The training currently consists of 5 days of full-time training, followed-up by on-the-job training and personal coaching.  After six months the CPO’s have to submit their Portfolio of Evidence.  The Panel feels that in between selection and interviewing, all applicants must be psychometrically assessed.  The Bar-On Emotional Intelligence Test, or a similar personality test, can be considered.

4.4 Application of Model by CPO’s

4.4.1 System in which CPO’s render service

CPO’s render services within the confines of the criminal justice system. Most importantly, this mandates that while court preparation be as tailored to the child’s individual needs and abilities as possible, other considerations, such as ensuring lack of contamination of the child’s evidence, make it imperative that the court preparation not deal with the facts of the particular case.
The service rendered by the CPO’s is done at various courts in the country.  The Panel visited the following Courts:  
· Tembisa;

· Sebokeng;

· Bellville;

· Bloemfontein.

The Panel noticed that the various Courts differed in the provision of accommodation for the CPO’s.  Telephones, furniture, computers and other accessories had to be shared, which made it difficult to create a child- and people-friendly environment.  Against all odds it was in all the courts very clear that the CPO’s made the most of what they had in a very dedicated way. The four sites differed in terms of the emotional climate that exists in the particular courts. By this is meant that the atmosphere which is created by the physical environment in which the court preparation is done, as well as by the personalities of the people who were there.

The four sites also differed in terms of their availability to customers.  Some customers had to travel far and others needed to be transported by Police officers to the sites. In some of the courts the CPO had to share a room with other role players and they came in and out while the presenter was busy with her programme.  It was very disturbing for the presenter and the customers.

4.4.2 Role Players 

The relevant role players who are most concerned with this programme are the witnesses, the CPO’s, and the prosecutors. However, it will fall within every CPO’s jurisdiction to assist in referral to other relevant parties (psychologists, SAPS, etc). Therefore, all role players are impacted by this programme.

The Panel met various role players — CPO’s / Intermediaries / magistrates / prosecutors / police officers / witnesses and family members of witnesses.  Other role players such as defense lawyers were also observed. The high rate of customers and a very hasty and rushed tempo from the courts had an influence on all the role players.  Also against the odds there was a friendly and helpful networking between most of the role players.

4.4.3 The Customers

Witnesses (both children and adults) come into the criminal justice system with little or no accurate information on the court process, the role players, legal issues and concepts (proof beyond a reasonable doubt, admissible evidence, etc…) and, most importantly what is expected of them in this legal process. As such, the programme is employed to make them feel more at ease within this foreign environment, thereby lessening stress and enhancing the likelihood of  better evidence being given in court. By dispelling myths about the court process, and giving emotional support and education to the witness, the criminal justice system should see not only case preparation, but hopefully better outcomes for the witnesses, both in terms of case disposition and also witness satisfaction with the system itself.
A variety of court preparation sessions were observed. At Tembisa Court a child witness preparation session, a group adult preparation session and an individual adult session, were observed. At Sebokeng Court preparation sessions with a child witness, an adult witness and a cognitively challenged adult witness were observed. At Bellville Court court preparation sessions with a child witness, two adult witnesses and an adult witness with his mother were observed. At Bloemfontein Court the Panel observed two child witness preparation sessions, an adult preparation session and a group adult preparation session. 
The witnesses who were prepared in the sessions that were observed differed in age, gender, race, mother tongue and mental and emotional capacity. The Panel is satisfied that a representative sample was selected in the observation of court preparation sessions. The court preparation sessions were conducted in accordance with the needs of the customers and were age- and developmentally-appropriate. Interpreters were used in three of the court preparation sessions that were observed. 

4.5   Impact of the Programme

4.5.1 On the Customers
The customers/witnesses are positively impacted in a number of ways. Firstly, court preparation programmes give the witness an understanding of the court process itself, and help the child/witness to understand the nature and seriousness of testifying. Secondly, court preparation should reduce the stress level in the child witness. It gives meaning to the adage “familiarity breeds content.” By understanding how the court works and the child’s role in that process, a child can concentrate better on his/her testimony, without being distracted by the trappings of the court. By explaining to the child the “who, what, where, when, how and why” of going to court, as well as their rights in court, it is hoped that the child will feel more relaxed and be better able to both retrieve and communicate information about the crime.

Thirdly, court preparation should help minimize the likelihood that the child will suffer negative court-related harm. It is the lessening or elimination of this “secondary victimization “that is one of the major motivations behind any such programme. Fourthly, court preparation will improve the child’s ability to answer questions in court in the most accurate, complete and truthful manner. Finally, it will maximize the child’s ability not only to give the most precise and candid testimony, but just as importantly, to be perceived by the finder of fact as a credible witness upon whose testimony a conviction may stand.
The Panel felt that they had witnessed the CPO’s effectively providing court preparation for their customers and that they were also well-accepted by the different customers. The empowerment of the witnesses was noted and this was verified by other NPA officials. 
4.5.2 On the Role Players
All the role players involved in the allied criminal justice professions are helped by the recognition of this new specialization and its application. By having a CPO perform the tasks that may currently fall on any number of role players, the existing role players are given additional time to perform duties that are more specifically within their ambit and expertise. For example, the prosecutor can spend more time dealing with legal issues and strategies, social workers can give more substantive assistance to child victims. In general it was noticed that good co-operation existed between the CPO’s and the other role players in the Justice system. Feedback from the prosecutors assured the Panel that they are partners with the CPO’s in presenting and using court preparation sessions to empower witnesses. 
4.5.3 On the CPO’s
While the positive impact of their role in helping children prepare for court, and the job satisfaction that accompanies it, should never be minimized, there may still be an element of job stress on the CPO’s themselves. Provisions should be made for periodic debriefing of the CPO’s. Additionally, the CPO’s seem in many cases to have an overwhelming amount of administrative work to accompany their substantive work. Finally, function fatigue and/or burnout may occur with the CPO’s who have the most longevity in the field. As such, to avoid losing these individuals, there should be promotion possibility or career pathing.

4.5.4 On the Law System
The legal system benefits from a programme such as this in many ways. As noted above, prosecutors are given more time (in many ways the most valuable resource) in which to prepare the case as a whole for trial, concentrating on legal issues and concerns. As the child is better prepared to testify, this may manifest itself in a higher conviction rate, though there cannot be an absolute cause and effect relationship demonstrated, as other variables enter into the equation of whether a conviction occurs or not.

While preparing a child to testify should have only positive effects, an unexpected backlash may occur. In some cases, if not properly educated, a finder of fact may misinterpret the child’s calmer demeanor as indicative of either deceit, as the child lacks the stereotypic behaviours such as crying and distress, or as indicating that the child has suffered no long-term emotional harm from the assault. In these cases, it may be necessary to simultaneously consider using an expert to explain the child’s demeanor on the stand as well as attempting to educate the magistrate/judge regarding the true role of court preparation. As one commentary stated “Preparing a child does not mean or imply that children should memorize a script or be instructed as to the correct answers. To prepare a child for court is merely to help the child be ready for the experience of testifying in court. Preparation involves familiarizing a child with what will occur during court proceedings and helping him or her to be ready for the experience emotionally, physically, and mentally.  It does not involve telling a child what to say.”
 

In the case of the State vs Khumalo, which was heard in the Johannesburg High Court, 41 children with ages ranging from 9 to 16 had to testify in a serial rape matter. The prosecutor struggled to prepare witnesses to testify effectively, because they were afraid of the accused.   After all 41 children had received court preparation; all 41 were effective and credible witnesses in an open court.   The children’s testimonies resulted in the conviction of the accused, who was given four life sentences.   The Defense Counsel was skeptical that all 41 were such effective witnesses and concluded that they had been “led” and “coached”.   The CPO was called to give an account of how the court preparation was done.   No fault could be found with the CPO as she had complied with the PEACE model. 
5 In sum, “Adequate preparation of a child for his or her court appearance, sensitivity to children’s developmental needs, and interdisciplinary collaboration are likely to be sufficient in many cases to reduce system-induced stress and increase a witness’s ability to provide credible testimony.” 

5. FINDINGS

5.1. Manual 

The manual is found to be well-developed and covers all the relevant aspects for the training of CPO’s.   It has been designed so that new modules and information can be added if the training needs to be expanded in the future. The manual covers the learning matter in a comprehensive and systematic way.   It clearly states the aim of the programme, i.e. to prepare customers of the NPA to testify in an empowered and effective manner without going into the merits of the case.

The programme clearly outlines the expected key performance outcomes, which facilitates the learning process of this outcomes-based programme. The importance of ethical behaviour as it relates to the CPO is outlined early in the programme.  It is of the utmost importance that this is emphasized in the training of people who work with people. The Batho Pele principle and the spirit of Ubuntu comprise the approach in which this court preparation training is done, making the programme acceptable and suitable in the South African context.

The manual clearly outlines the competencies in which the CPO’s are trained.   It made it easy to thus develop an assessment tool to measure these competencies. It also clearly outlines the ideal CPO profile.   He/she is: 
*
Empathic

*
People-orientated

*
A good communicator

*
A good problem-solver

*
A person of integrity

*
A person who knows and can apply the programme or has the capacity for such training

*         A person who is service-orientated

*         A person with good interpersonal skills

*         A person with good administrative skills
The Panel found that the order of the modules within the manual needs to be slightly altered and suggestions were made to Ms Karen Tewson regarding this. Additional information was also indicated by the Panel. Alterations regarding module 3 (Court Procedures) were indicated by Prof Susan Kreston (refer to Addenda E & F). Additional information for module 6 (Developmental Stages) were compiled by Ms Susanne Coetzee (refer to Addendum G). Additional information on Crisis Management were compiled by Dr Munita Dunn (refer to Addendum H). Additional information on communication skills was provided by Ms Painter.
5.2. Tool Kit

The tool kit is provided to the CPO to use in court preparation. During the “engage and explain” phase, ice-breakers are used to create a positive emotional climate.   These ice-breakers are non-intrusive and also very powerfully convey messages that empower the witness.   The Panel commends these ice-breakers, tools and transitional objects because for traumatized and withdrawn witnesses who find it hard to communicate verbally, these ice-breakers convey empowerment messages in an indirect way.

The mops and broom puppets bring a lighthearted play element to the somber and serious business of having to testify in court.   It not only helps to explain the role players in the court process, but also desensitizes the stressed witness. The CPO’s mostly used the Change Can and Womba the Elephant during the sessions the Panel observed. The Panel is most impressed by the tool kit.

5.3. Minimum Standards

The Panel evaluated the Old Minimum Standards (MS) during April 2008 and several revisions were indicated to the NPA. The Minimum Standards were revised and the Panel received the latest edition in June 2008. The Minimum Standards seem to be flowing more chronologically now and can be more easily linked with the training of CPO’s.

The MS are the minimum required for a programme to meet an acceptable standard. The court preparation programme meets the requirements of the minimum standards. The Panel believes, however, that the minimum standard is not quite sufficient.   The programme covers that which has been set out by the minimum standards with reference to developmental stages.   The Panel believes it is not sufficient to equip the CPO’s to understand the developmental level of child, adolescent and even  the adult as it is too theoretical.   CPO’s need to be equipped with knowledge on more aspects of development and with the theory made practically applicable for them to work with. Additional information was compiled to address this (refer to Addendum F) and should be incorporated in module six. 
The MS require that the CPO should be equipped to understand the learning styles of adults.   In the Panel’s opinion the CPO first needs to understand what developmental levels are associated with adulthood.   Adulthood starts at about the age of 18 (late adolescence) and continues till death.   This spans many years and the needs and developmental task of early, middle and late adulthood differ.   The CPO should therefore be equipped with this knowledge firstly, as this is more important than learning styles.

The needs of mentally and otherwise challenged children, adolescents and adults are just mentioned in the minimum standards and in the manual in terms of staying with them during court procedures.  Yet it is more often than not that these are the ones abused and victimized.   The Panel feels that the CPO’s also need to know about these challenges and barriers to provide court preparation adequately to these witnesses. The most vulnerable people in our society are the children, the handicapped and the elderly. The programme should also incorporate the needs of the handicapped and the elderly.  





5.4. Training

The experiential learning process for the CPO’s was found effective and enriching. While the training of the CPOs does allow them to perform their tasks in a professional and customer-service oriented fashion, the trainings could be improved in a number of ways. The trainings should be expanded to take in more specialist subjects (such as working with the developmentally delayed and legal issues). The training could be expanded to take place over a two week period to allow for the incorporation of these additional items. On-going, refresher trainings should also be offered. There is a need for more trainers - the training implementation should also include some peer-review/shadowing components for an initial period (e.g. 30 days or one month) and on-going mentoring for a slightly longer period (e.g. six months)

5.5. Application of the PEACE Model by the CPO’s
The PEACE model is successfully implemented in practice in the court preparation.   It is easy to apply in the South African context. The Panel did not witness the conclusion and evaluation aspects of court preparation sessions, but the “engage” part of the process was in each case successfully concluded.   Preparation was done well.   The Panel did witness one “account” aspect of the model when we listened to a child witness testifying in court.   The “closure” aspect of court preparation was not observed as cases were postponed.   Some witnesses did not wish to return for closure.   It was noticed that the principle of “best practice” was followed by the CPOs.   The “evaluation” aspect of the model was not observed.   No debriefing was observed.   
Two portfolios of evidence were received in September 2008, but the Panel – due to time constraints - could not evaluate the portfolios. 
However, additional training may be warranted in certain specific areas to increase the effectiveness of the CPOs in dealing with atypical cases and witnesses. Additionally, the sessions need to be more interactive and less straight instruction (two-way communication vs. one-way communication).

5.6. Impact of the Programme
The positive impact on both the (child) witness and the entire criminal justice system cannot be underestimated. Through first hand reviews and feedback, it has been shown to greatly assist not only the witnesses, who benefit most immediately, but also the prosecutors, who are given a better prepared witness at trial. By making the experience less stressful for the child, the evidence is given is a manner that increases the likelihood of an appropriate verdict being rendered. This, in turn, increases not only the witness’ satisfaction with the court process (as well as the family of the witness in the case of children), but also works toward a better impression in the community that the system works. The CPO’s also enjoyed being of service to others and felt proud to be rendering such a priority service. The goal of the programme to prepare customers to testify in court in a sure and truthful manner, is being realized. 
5.7 Research Findings

5.7.1 Quantitative Results

Thirteen CPO’s (N=13) were assessed by means of the CPO evaluation questionnaire.   As not all aspects of the questionnaire were assessed in each evaluation, the scores of the various CPOs were calculated to percentages to make them comparable.

The assessment of the CPO’s, expressed as the average scores indicated by the Panel, in percentage (%), is visually presented in Chart 1. The percentage (%) of each CPO’s average score is displayed on the vertical axis:
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Chart 1: Visual Presentation of CPO’s scores

As illustrated by Chart 1, the highest score achieved by a CPO was 94% and the lowest score was 71%. The average of the thirteen CPO’s was 85%. The high level of competence by different CPO’s at different courts indicates that their training has been well done.
The court preparation sessions assessed mostly entailed the “engage” part of the PEACE model. The CPO’s were not assessed on the outcome of the court preparation sessions but on the competencies in which they were trained, being displayed.

5.7.2 Qualitative Results

Feedback from the Legal role players:

· Witnesses know where to wait and are on time

· Witnesses are comfortable with the court processes, know what is expected and what to do.   The court’s time is utilized productively.

· Justice is perceived to be done.

· Magistrates and prosecutors need to undergo the training process as well because they think that children are told what to say.

· Magistrates are not sensitive to the evidence given by children and mentally challenged witnesses.

· It is a problem to find expert witnesses to testify regarding mentally disabled witnesses.   There is a lack of knowing how to deal with mentally disabled witnesses by the police and the courts.

· Children and other witnesses are more relaxed and prepared for court.

· Secondary victimization of the witness is less as they are empowered, prepared and desensitized by knowing how the court process will unfold.

· No more scared, tearful witnesses.   Cases are no longer adjourned as often as before to calm down crying children. 

· Witnesses are perceived as empowered, confident, more relaxed and less emotional.

· The programme is viewed as a huge success in practice.


· The conviction rate has increased.

· Children’s testimony in court has improved

· It was felt that there should be follow ups made with witnesses to ensure that they are fine. 

· Assistance is perceived to be given to traumatized witnesses.

Feedback regarding the needs of CPO’s

· The need was expressed for follow-up training.

· There is a need for accommodation as there is a need for enough office space. Not all CPO’s have access to telephones, faxes or computers.

· Debriefing was not always done.   At some of the courts CPO’s discussed issues with other CPO’s as a way of debriefing.

· The CPO’s felt overwhelmed by administrative duties.

· The CPO’s need possibilities in terms of career opportunities and promotion.

Feedback regarding the Witnesses

The Panel did not receive direct feedback from the witnesses. Feedback is therefore based upon the observations of witnesses at the different courts. Feedback will therefore not be provided on the witnesses’ personal experience of the programme.

A representative sample of court preparation sessions was witnessed.   Child, adolescent and adult sessions were witnessed.   Witnesses came from different backgrounds, were of different genders and spoke different languages.   In three of the court preparation sessions witnessed, interpreters were used.   Group and individual sessions were observed. 
6. SUMMARY

In summary, this programme came as a very much needed intervention at a very critical stage in the history of South Africa. The willingness, flexibility and co-operation of the Department of Justice, the NPA and other relevant role players to accept and allow implementation of this programme is commendable.

The programme is being effectively implemented.   The programme, as set out in the training manual, meets with the requirements of the minimum standards.   It is felt that the programme should provide more than what the minimum standards require. The interactive and experiential method of training is effective and this is reflected in the high scores that the CPO’s attained when evaluated for their competency in a court preparation session.

The manual sets out the competencies required by the CPO’s very clearly. It is thus easy to profile the ideal CPO.  A psychometric tool such as the Bar-On Emotional Intelligence Test or an alternative personality test would be useful in assessing prospective trainees. The need for court preparation officers to be trained to deal with cognitively challenged witnesses was highlighted when such a court preparation session was witnessed.   The witness was 25 years old but her drawing reflected a mental age of about 5 – 6 years.   The witness could not pass the competency test (as a normal 5 year old could have) as the developmental cascade of a cognitively challenged person differs from that of a normal child of the same mental age. This example emphasizes the need for additional training in dealing with witnesses with special needs. 
7. RECOMMENDATIONS

7.1 NPA RECRUITMENT AND TRAINING

7.1.1 Before training starts, the recruitment process for the CPO’s needs to be investigated. As only grade 12 is a criterium, a psychometric assessment, and a selection process, to assist in obtaining more information on the candidates, is a recommendation. The psychometric assessment should ideally include a profile on emotional intelligence, intrapersonal skills, interpersonal skills, stress management, adaptability and general mood of the candidates;
7.1.2 The members of the screening committee should have experience to analyze and interpret the psychometric assessment;

7.1.3 A clear job description for the CPO’s duties is needed.

7.2 TRAINING MANUAL AND ASSESSMENT

7.2.1 Restructuring some chapters as indicated earlier, adding more visual aids and adding chapters on human development, play and crisis management;

7.2.2 Indicating sources throughout the manual is necessary – to assist in providing the manual with scientific credibility;

7.2.3 For consistency in this very important training, all other role players should network with the focus on uniformity;

7.2.4 Training should preferably be extended to two weeks;

7.2.5 A trainee-CPO should be shadowing with a CPO for the first month ideally;

7.2.6 Supervision for the trainee’s first six months would be ideal;

7.2.7 Assessment of the trainee-CPO needs to be continuous;

7.2.8 Supervisor needs to compile a report after the 6 months, this must be handed in along with the reports of the clients the trainee-CPO has seen.

7.2.9 The administrative duties of the CPO’s consume an ample amount of time. Streamlining this process to enhance time-effectiveness would be beneficial to the CPO’s; 
7.3 MINIMUM STANDARDS

7.3.1 Several alterations have been indicated by the Panel since February 2008;
7.3.2 The Minimum Standards are requiring specialized skills from the CPO’s – this need to be addressed in training, or in follow-up training.
7.4 APPLICATION OF THE TRAINING MODEL

7.4.1 If at all possible, the child should come in prior to the day of trial to be given initial court preparation. By giving the child new information on the day of trial, without time to process what they learn, it may place an additional stress on the child. Recognizing that some children may not be able to attend court prep earlier than the day of trial, it would still be preferable to have the child receive the knowledge well in advance of the day they actually testify, as well as giving reinforcement of the preparation on the day of trial itself;

7.4.2 The CPO’s should also be given the booking sheet on the witness and the case the day before the child is expected to go through court preparation. By failing to give the CPO adequate time to assess the needs of each witness, the CPO’s are not fully able to perform their job;
7.4.3 Court preparation should ideally take place with just the child (or children) and the CPO. Parents should not be present – the developmental stage of the child must be taken into consideration in some situations – as it may interfere with the process.

7.4.4 Basic food for the witnesses should also be available if they have not eaten that day. Shops could be approached about giving donations (Woolworths already does this at the Bloemfontein court). 

7.4.5 Additional training might also be given on dealing with particularly difficult cases, such as witnesses who are developmentally delayed. These are some of the hardest cases for the prosecution, and receiving additional instruction in how to overcome hurdles and blocks that might arise during the course of the preparation can only increase the likelihood of these prosecutions being more successful;

7.4.6 CPO’s should receive on-going or more particularized training on specific legal issues, such as the bail process and also the pre-trial process generally. This will better enable them to explain to the child why the perpetrator may have been granted bail (research shows children have a very difficult time with this concept) and also enable the CPO’s to better explain to the parents of the children what rights the child and family have, e.g. in terms of security, even if bail has been granted and how the entire charging and pre-trial process may work. It will also better acquaint them with when they should immediately refer questions being asked about a particular case to either the investigating officer or the prosecutor;

7.4.7 The CPO’s should be provided with additional instruction on how to deal with cases that result in “not guilty” decisions. The points to be underscored are that the not guilty verdict does not indicate that the witness was not believed or that the magistrate found against the particular victim. Rather, an acquittal reflects that the prosecution failed to prove its case beyond a reasonable doubt through the presentation of admissible evidence. It is crucial that both the witness and the community understand that acquittal does not equal “not guilty.” Rather, it equals “not proven”;

7.4.8 The CPO’s should be given specialist training in highly relevant offender and victim typologies, such as child (sexual) abuse, domestic violence, sexual assault, etcetera; 
7.4.9 Additional training on the dynamics of providing group preparation might be given, with specific instruction on how to keep all the participants involved;
7.4.10 Additional training in micro-skills, play therapy and non-verbal communication could be beneficial for the CPO’s; 

7.4.11 CPO’s tend to “lecture” the program, instead of making it really practical and making contact with the client on his/her level – additional training in this regard could be beneficial;
7.4.12 Additional hard copy materials support should be given to witnesses. An example of a publication already in print that might be of assistance is the NPA’s 2008 publication “Understanding the Criminal Justice System,” ISBN 978-1-77009-529-8. Obviously, the materials would have to be age and language appropriate, but reinforcing the information given during court preparation with written materials that are easy to understand can only help the customer to understand the legal system;

7.4.13 While much of the preparation is aimed at reassuring the child regarding the process and lessening their stress, the importance of successfully undergoing cross-examination cannot be underestimated. Additional training should be given to the CPO’s on how, for example, a child has the right to stick to his/her answer, even if the defense attorney asks them the same question repeatedly;

7.4.14 CPO’s need to be monitored on a continuous basis – some of the CPO’s have been doing the court preparation program for a long time and tend to get bored with the content. This reflects in their presentations of the program. Possible promotion positions need to be developed – CPO managerial positions for example;

7.4.15 Support groups, support sessions or supervision sessions for CPO’s needed on a continuous basis.

7.5 IMPACT OF THE PROGRAMME

7.5.1 The CPO’s are rendering an excellent service despite challenging circumstances. The impact of the program is, however, being negatively impacted by the circumstances in which some CPO’s need to work. The environment of each CPO-office need to be re-evaluated and made child-friendly. Just basic alterations – ensuring the lights are in working order, the doors can close, the carpets are clean, there are cushions to sit on, ensuring there are DO NOT DISTURB-signs on the doors;

7.5.2 There should be a policy of no non-emergency interruptions of the preparation process itself. Also there should be a policy of only the witness(es) being present during court prep, as inclusion of a parent or care-giver during the preparation may impede the most successful preparation of the child;

7.5.3 The CPO’s must be provided with offices, distinct from the court prep room itself, in which to perform their administrative duties. The CPO’s should also be provided be adequate technical support, such as phones and computers, with which to perform their administrative duties;

7.5.4 The rest of the legal system really needs to be educated regarding the role and importance of the CPO’s – just by starting at the prosecutors will make a difference! Allied criminal justice professionals (prosecutors, investigators, etc…) and the judiciary (both magistrates and judges) should be given briefings or awareness of this programme, its aims, and most importantly, that it does not tell witnesses what to say in court; 
7.5.5 Negotiations with the different NGO’s working in the sexual abuse-sector to ensure collaboration – especially looking at the RAPCAN-scenario in Bellville with the CPO’s;
7.5.6 The court preparation programme needs to be implemented nationally – every court in South Africa must ideally have a program like this;
7.5.7 People in South Africa need to be made aware of this programme – presentations at conferences and / or possible articles in scientific journals about the impact are necessary.

8 CONCLUSION

On Tuesday 5th August, the Deputy Minister, Mr Johnnie de Lange, told Parliament that the government is losing the fight against crime due to wrong policy decisions, the unprofessional conduct of members of staff, a shortage of resources and lack of accountability.   In short, the criminal justice system is in crisis. 

The NPA’s programme is an attempt to address the crisis in the criminal justice system and has much to recommend it. However, improvements can be made in the following areas: training, infrastructure and multi-disciplinary co-ordination.  In general, to secure a just society for all, citizens, parents, trainers, teachers and family members of witnesses all have to embrace the values of honesty, justice and good will (Ubuntu) for the greater good of all.   For a child, and any other witness, who testifies successfully in court, has to return home to a morally conducive environment that is free of victimization or revenge.
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10 ADDENDA

ADDENDUM A: LEGAL EVALUATION QUESTIONNAIRE

1.  Name & surname: ………………………………………………………………….

2.  Jurisdiction:………………………………………………………………………….. 

3.  Date:..…………………………………………………………………………………

4.  Length of time with NPA:………..…………………………………………………

5.  Length of time in SOCA Unit (if applicable):……….…………………………… 

6.  Do you practice in a jurisdiction with an existing court preparation programme?

…………………………………………………………………………………………….

7.  If so, please describe the programme (how many hours of preparation provided, type of witness given this assistance, programme administered by whom, etc…) 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

8.  Have you noted any improvement in children’s testimony/court experience since they’ve been given court preparation?

………………………………………………………………………………………………

9.  If so, what improvement have you noted?  E.g. witnesses being on time and at court when required

………………………………………………………………………………………………

………………………………………………………………………………………………

10.  Do you feel the court preparation programme adequately prepares children for testifying?

………………………………………………………………………………………………

11.  If not, how could it be improved?

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

12.  Do you think the CPO’s are adequately trained?

………………………………………………………………………………………………

………………………………………………………………………………………………

13.  If not, how would you improve their training? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

14.  Has there been a rise in your conviction level since court preparation began? 

………………………………………………………………………………………………

………………………………………………………………………………………………

15.  Please share suggestions/recommendations regarding the court preparation training. 

………………………………………………………………………………………………

………………………………………………………………………………………………

Thank you for your time!

ADDENDUM B: CPO BIOGRAPHICAL QUESTIONNAIRE

1.  Name & Surname:…………………………………………………………………….

2.  Venue:……..…………………………………………………………………………...

3.  Date:………..…………………………………………………………………………..

4.  Age:………….…………………………………………………………………………

5.  Gender:…...……………………………………………………………………………

6.  In which languages do you consider yourself fluent? Please list and indicate your language of preference?

     …………………………………………………………………………………………..

     …………………………………………………………………………………………..

     …………………………………………………………………………………………..

7.  On a weekly basis, how much time do you spend with children (anyone under

     18 years of age)?


     …………………………………………………………………………………………..

     …………………………………………………………………………………………..

7a)  Please provide the ages of the children you have spent time with? (Please tick)

	Ages of Children
	Please Tick

	1 – 3 Years of Age
	

	4 – 6 Years of Age
	

	7 – 12 Years of Age
	

	12 – 18 Years of Age
	


7b)  Under what circumstances (work, home, etc) do you spend time with the 

       children? (Please tick)     

	Circumstances
	Please Tick

	Work
	

	Home
	

	Socially
	

	Other (please describe)
	


8.  Please provide the dates (year/month) and the number of occasions you were trained as a CPO presenter, also give the name of the trainer or organisation that provided the training

     …………………………………………………………………………………………..

     …………………………………………………………………………………………..

9.  Have you had any prior training, education or work experience in any of the

     following fields? If so, please describe.  

     Psychology training:…………………………………………………………………

     Psychology education:………………………………………………………………

     Psychology work experience:……………………………………………………… 

     Law (same as above)………………………………………………………………..

     Social Work (same as above).……………………………………………………...

     Other field(s) relevant to court preparation (please explain)

     Training:

     Education:

     Work Experience: 

     …………………………………………………………………………………………..

10.  In your training as a CPO, which aspects or topics did you find particularly helpful in order for you to perform your job competently? 

      …………………………………………………………………………………………

      …………………………………………………………………………………………

      …………………………………………………………………………………………

11.  How many individual sessions and how many group sessions have you  

       handled in the last 12 months?   

       Individual: ……………………………………………………………………………

       Group: ………………………………………………………………………………..

12.  Please share your suggestions/recommendations regarding the training,  

       follow-up sessions and/or administrative issues: 

       …………………………………………………………………………………………

       …………………………………………………………………………………………

       …………………………………………………………………………………………

       …………………………………………………………………………………………

       …………………………………………………………………………………………

Thank you for your time!

ADDENDUM C: CUSTOMER BIOGRAPHICAL QUESTIONNAIRE

1.  Name & Surname:……………………………………………………………………. 


2.  Venue:………………………………………………………………………………….


3.  Date:……………………………………………………………………………………


4.  Age:…………………………………………………………………………………….


5.  Gender:………………………………………………………………………………...  

6.  Language child is fluent in (mother tongue):……………………………………….

7.  Language programme is presented in by CPO:…………………………………...

8. Number of sessions child witness have attended in court preparation programme:……………………………………………………………………………….

9. Should it be second or third session of child witness, did the witness attend all sessions?.................................................................................................................

10. If not, please provide reasons for absence:……………………………………….

………………………………………………………………………………………………

11. Support provided by family – was child witness accompanied by family to court preparation programme:…………………………………………………………..

12. If yes, who were these family members?...........................................................

………………………………………………………………………………………………

Thank you for your time!

ADDENDUM D: EVALUATION FORM CPO

Please tick the appropriate box:

5 – Strongly agree

4 – Agree

3 – Not sure

2 – Disagree

1 – Strongly disagree 

          1.        THE CPO AS A PERSON
            1.1      Is the CPO’s appearance, speech and behaviour appropriate? 

	5
	4
	3
	2
	1


           1.2      Does the CPO present him/herself with honesty and integrity? 

	5
	4
	3
	2
	1


 

            1.3      Is the CPO’s attitude that of diligence and professionalism? 

	5
	4
	3
	2
	1


 

1.4      Does the CPO manage situations encountered in an emotionally intelligent way? 

	5
	4
	3
	2
	1


 

2.        SERVICE   DELIVERY
 2.1      Is the service the CPO is rendering done in the spirit of Batho Pele / customer centered?

	5
	4
	3
	2
	1


2.2      Is the service the CPO is rendering done in the spirit of Ubuntu / humanity? 

	5
	4
	3
	2
	1


2.3      Is the service the CPO is rendering free of any sort of prejudice? 

	5
	4
	3
	2
	1


2.4      Did the CPO manage administrative duties effectively? 

	5
	4
	3
	2
	1


2.5      Does the CPO demonstrate effective relationship building skills?   (Is rapport established?) 

	5
	4
	3
	2
	1


2.6      Does the CPO demonstrate effective and adequate knowledge of the witness preparation programme? 

	5
	4
	3
	2
	1


2.7      Is the knowledge internalized so that the CPO can focus on the how (and not the what) of service delivery? 

	5
	4
	3
	2
	1


2.8      Does the CPO display adequate knowledge of the developmental status of the witness? 

	5
	4
	3
	2
	1


2.9      Can the CPO recognize and deal with individuals regressing from their expected developmental status due to stress? 

	5
	4
	3
	2
	1


2.10   Does the CPO demonstrate effective problem-solving skills? 

	5
	4
	3
	2
	1


2.11   Does the CPO demonstrate innovation when encountering problems during the court preparation sessions? 

	5
	4
	3
	2
	1


2.12   Does the CPO manage to set appropriate boundaries during the court preparation sessions? 

	5
	4
	3
	2
	1


2.13   Does the CPO effectively manage family members of the witness? 

	5
	4
	3
	2
	1


2.14   Does the CPO display good time management skills?            

	5
	4
	3
	2
	1


2.15   Did the CPO prepare adequately?   

	5
	4
	3
	2
	1


 2.16   Does the CPO maintain confidentiality? 

	5
	4
	3
	2
	1


2.17   Does the service delivery of the CPO contribute to the functioning of the NPA as a whole and in achieving its goals?          

	5
	4
	3
	2
	1


 

3.        COMMUNICATION SKILLS
3.1      Does the CPO display adequate and effective listening skills?

	 5
	4
	3
	2
	1


3.2      Does the CPO display empathy for the witness?

	 5
	4
	3
	2
	1


3.3      Is there congruence between the CPO’s verbal and non-verbal communication?

	 5
	4
	3
	2
	1


3.4 Can the CPO keep the concentration of the witness focused?

	 5
	4
	3
	2
	1


3.5      Can the CPO effectively resist and deal with distractions?

	 5
	4
	3
	2
	1


3.6      Does the CPO have adequate oral and written communication skills?

	 5
	4
	3
	2
	1


3.7      Does the CPO communicate clearly and concisely in a way that is age-appropriate to the developmental status of the witness?

	 5
	4
	3
	2
	1


3.8      Did the CPO ensure that special needs of witnesses are met?

	 5
	4
	3
	2
	1


4.        OUTCOMES
4.1      Did the CPO complete the court preparation session with the witness effectively, for e.g. minimizing secondary victimization?

	5
	4
	3
	2
	1


 

4.2      Did the CPO assist the witness in understanding the nature and seriousness of the judicial proceedings?          

	 5
	4
	3
	2
	1


4.3      Did the CPO, in administering the court preparation programme, manage to reduce the stress levels of the witness?     

	 5
	4
	3
	2
	1


4.4      Did the CPO better equip the witness to answer questions in the court?

	 5
	4
	3
	2
	1


4.5      Did the CPO maximize the witness’s ability to be perceived as a credible witness?

	 5
	4
	3
	2
	1


4.6      Is the customer supported through the court preparation session?

	5
	4
	3
	2
	1


 5.        CLOSURE AND EVALUATION
            5.1      Did the CPO ensure that the witness returned for closure?

	5
	4
	3
	2
	1


5.2      Did the CPO explain to the witness the way forward?

	 5
	4
	3
	2
	1


5.3      Did the CPO reaffirm the witness’s courage?

	 5
	4
	3
	2
	1


5.4      Did the CPO provide containment for the witness?

	 5
	4
	3
	2
	1


 

5.5      Did the CPO empower the witness by helping him/her to apply protection skills?

	 5
	4
	3
	2
	1


5.6      Did the CPO appropriately refer the witness where necessary?

	 5
	4
	3
	2
	1


5.7      Did the CPO evaluate him/herself effectively?

	 5
	4
	3
	2
	1


5.8      Did the CPO identify the need for self-care and debriefing where necessary?

	5
	4
	3
	2
	1


 

ADDENDUM E: ADJUSTMENTS TO LEGAL ISSUES MODULE 3 

This is the suggested rewrites or edits for the Court Processes and Procedures, Module 3 in the training manual, as indicated by Prof Susan Kreston.

§1.3, pp 6-7. 15 bullets – SUGGESTED REWRITES/EDITS

· 2nd bullet: The prosecutor then has to consider the evidence in the file and decide if an offense has been committed, which can be proven beyond a reasonable doubt in court. The case may then be enrolled in court, or it may be referred for further investigation.
· 4th bullet: The accused may apply for bail if s/he is in custody. If bail is granted, the accused may be released with or without conditions attached to that granting of bail. One condition might be having no contact with the victim and the victim’s family or friends.
· 5th bullet: The accused must appear in court to plead “guilty” or “not guilty.” If the plea of “not guilty” has been entered, then the trial must proceed and a trial date is set.
· 9th bullet: If the accused pleaded not guilty, the legal representative (Defense Attorney/Legal Aid representative) presents his/her version to the court of why the accused should not be convicted of the offense. The legal representative will question every witness that the State has called as part of the cross-examination process.
· 12th bullet: The legal representative for the defense, will get the opportunity to call the accused to testify and call other witnesses. The prosecutor will then question the accused and any other witnesses called by the defense.
· 13th bullet:  The magistrate then decides if it has been proven beyond a reasonable doubt, by admissible evidence, that the accused committed the crime.
· 14th bullet: When the magistrate finds that the State has not proven the case, the accused is found not guilty and is free to go.
· 15th bullet: In cases where the magistrate finds the case was proven, the defendant’s sentence then must be decided.

· DELETE OR EXPLAIN “If the accused is placed on his/her defense, he/she will get the opportunity to testify and call witnesses.”  If this deals with the possibility of the defendant representing him/herself, then insert in Bullet 9 “The accused may choose to represent him/herself, and if this happens s/he will have the same job as a legal representative.”

§3, p. 8  - Leading of the Evidence. 
· Delete second sentence “The case to a large extent rests on the testimony of the complainant.” 

§4, p. 9 – Cross-examination.  
· Insert at end of first paragraph, which ends with “There may therefore be contradictions, confusion as to events, times and places.” 

· INSERT: The questions put to particularly vulnerable victims, such as children, may also be put in words that the child/witness does not understand. It is critical to let the (child) witness know that if s/he does not understand a question, they have the right to ask the question be rephrased in a way that they can understand. The restatement should preferably be made with age/developmentally appropriate language. 

The (child) witness also has the right to disagree with the version of events put to them by the defense. It is critical that the witness knows that if something is stated (as opposed to asked) that is not correct, the witness must disagree with the false version being put to them by the defense. In the event that the witness is told they are lying, they must be made aware of their right to defend themselves and stand by their statement of what happened.

· DELETE: section that begins “NOTE:” as it is now covered above.

§1.5, p. 10 – PROBLEMS ENCOUNTERED DURING TRIAL

· EDIT OF PARAGRAPH 3, beginning with “Children’s evidence is scrutinized…”

REWRITE: Children’s evidence receives extreme scrutiny, especially on cross-examination. This is in part due to many myths and misconceptions about children and the giving of statements concerning being victims of crime. Two of the most well-known myths involve children making up false stories concerning being abused, and that children are unduly suggestive. The reality is that malicious, false allegations of abuse are EXTREMELY rare for children to make, and that once children are 10 or older, they are no more prone to suggestion than adults. 
· Edit – first sentence under Objections

Sometimes the prosecutor or the defence will object to something said or done by the other party.

· Edit – Tone of voice

The court is a serious place. The people in court will be very serious and sometimes sound as if they are cross or irritated with each other. This has nothing to do with the witness and should not be taken as a reflection on anything the witness has said or done.
ADDENDUM F: WITNESS TIPS (ADJUSTMENT TO COURT PROCEDURES, MODULE 3)

This is the suggested adjustments for the Witness Tips in Module 3 in the training manual, as indicated by Prof Susan Kreston.
WITNESS TIPS

CHILDREN

Due to the limited capacity of younger children to remember large amounts of information, the following tips for the youngest of witnesses are intentionally succinct. If a child witness is able to come to court well in advance of giving testimony, activities can be used by the CPO to assist with memory refreshment and also assist in preparing the child for court generally. Preparation before the day of trial is preferred to having all court preparation activities on the day of testifying.

TIPS FOR TOTS

Before Court

· Eat a good dinner the night before

· Get a good night’s sleep

· Have a good breakfast

· Dress comfortably, but neatly, for court

· Bring something to do if you don’t testify right away (a book to read or colour, schoolwork, a game, etc…) 

· Bring a snack for later in the day

· Bring a comfort item, if desired

· Go to the bathroom before you go into the courtroom

At Court

· Listen to the question, think about your answer, then answer the question (Robot)

· If you don’t understand a question (or a word), say so.

· If you don’t know an answer to a question, say so – NEVER GUESS

· If you’re asked the same question more than once, it doesn’t mean you got it wrong the first time. 

· You have the right to correct an adult if they say something that’s not right/accurate.

· Your job is to tell the truth

After Court

· Talk to the Court Preparation Officer before you go home

· Know that you did your job by testifying, and you should be proud of that

ADOLESCENTS

As children mature, they will have the ability to process and remember more information. Therefore, the tips for older children/adolescents are more encompassing then the list of tips for the youngest of children. However, the tasks that should be given to the accompanying adult when a child testifies are reserved for the final list of tips for adults.

TIPS FOR TEEN & TWEENS

Before Court

· Eat a good dinner the night before

· Get a good night’s sleep

· Have a good breakfast

· Dress comfortably, but neatly, for court

· Bring something to do if you don’t testify right away (a book to read, schoolwork, a game, etc…). 

· Bring a snack for later in the day.

· Talk to the Court Preparation Officer about testifying, if you are worried.

· Tell the CPO or Investigating Officer (IO) if you’ve moved, go to a new school or have a new phone number.

· If anyone is making you afraid to go to court, tell the CPO or the police right away.

Day of Trial

· Plan to spend the entire day at court (you don’t know when you’ll be called to testify)

· Bring a support person with you to help keep you calm (this shouldn’t be someone who also has to testify)

· Meet with the CPO and Prosecutor to review your information and ask for directions

· Wait in the waiting room or waiting area until your name is called

· Remember the Court Rules:

· No hats

· No chewing gum or eating sweets

· No cell phones turned on

· No walkman/iPods

· No talking after the magistrate/judge enters the courtroom

On the Stand

· Tell the truth – this is your primary job in court.

· Be polite.

· Tell the magistrate if anyone is making you nervous or bothering you.

· You have the right to have a bathroom break, a glass of water or a break.

· Listen to the whole question, then answer.

· Answer only what was asked.

· If you don’t understand the question (or a word in the question), say so.

· If you don’t know an answer, say so  - DON’T GUESS.

· If someone “objects” to a question, stop talking and wait for the magistrate to tell you whether or not you have to answer the question.

· If a question is asked more than once, that doesn’t mean you got it wrong the first time - stick to your answer.

· If either the prosecutor or defense counsel says something that isn’t correct, you have the right to correct them.

· Some questions may be hard to answer or even seem unfair – do your best to answer them accurately, truthfully and calmly.

After Court

· Do not discuss your testimony with anyone till the trial is over, since you may be called back to the stand before the case is finished.

· When you’re done testifying, be proud of yourself for doing your job.

· The magistrate/judge may not make a decision right away. 

· When the decision is reached, you may be present in the court to hear it.

· When the magistrate/judge does decide, it will be on the basis of whether or not the prosecutor proved the case beyond a reasonable doubt with admissible evidence. It is NOT decided on whether or not you are telling the truth.

· If the magistrate/judge finds the defendant was proven guilty, then s/he will also decide the punishment. This may not happen right away, as the magistrate/judge has to have all relevant information before deciding on a sentence.

· Part of that relevant information is how this crime has affected you. This information will be given in a Victim Impact Statement, that you will write (with the help of the CPO or another supportive adult)

ADULT 

Before Court

A witness will be subpoenaed, or legally warned, to appear and testify in court on a specific day. The Investigating Officer (IO) will often transport witnesses if they have any problems getting to court. A witness is often required to come to court and be ready to testify more than once, as cases are often postponed. When a witness does not attend court after being subpoenaed, legal steps may be taken against the witness.

IF AN EMERGENCY ARISES AND YOU CANNOT ATTEND COURT ON THE DAY YOU ARE SUBPEONAED, TELL THE PROSECUTOR, THE INVESTIGATING OFFICER AND/OR CPO AS SOON AS POSSIBLE.

It is a good idea to get some information about what to expect in court. Here are some tips that might be given to assist a witness in preparing for court.

General Tips

· Keep an Info Pack, with all the case contacts’ important names and numbers (police, prosecutor, etc…), dates you met with them, and any other key information you may need. 

· Keep court documents in an envelope in a safe place.

· Tell the CPO if you have moved or have a different phone number.

· Talk with the CPO or police officer about testifying. It’s a new, and possibly intimidating experience, and talking about it may help.

· Visit the courtroom before you testify. If you’re familiar with your surroundings, they won’t be as scary.

· Tell the IO if you need help with transportation to and from court.

· Ask the CPO, prosecutor or IO where to meet to review information before going to court.

· Plan to be at court for the entire day, so bring something to do in case you aren’t called to testify immediately.

· Consider bringing a Support Person with you to court (should be someone who is not testifying)

· If someone is putting pressure on you not to come to court and testify, tell the CPO or IO as soon as possible. This includes anonymous phone threats.

Special Needs Issues

· If you are pregnant, nursing or have special needs due to asthma, epilepsy, diabetes, or other medical conditions, tell the CPO or prosecutor, to help them accommodate you.

· Prepare for any medical needs you may have – bring any medication you will need during the day.

· If you have children, try to arrange childcare for the day you are testifying, as there is no childcare at court and court is not the best place for the children to be.

· If you aren’t fluent or comfortable giving evidence in either English or Afrikaans (the official languages for court proceedings), tell the CPO, IO or prosecutor. An interpreter may be obtained to help you prepare for court and give evidence.

If the witness is employed:
· Inform your employer if you receive a subpoena. An employer cannot stop a witness going to court.

· An employer does not have to pay you for time you take off to go to court. A claim for lost earnings may be made to the court.

If the adult is chaperoning a child

· Talk to the CPO about what help can be given to a child. It may be possible for the child to testify from a CCTV equipped room, and not have to see the defendant

· Bring something to entertain the child as they wait to testify.

· Bring something for the child to snack on throughout the day.

Many of the general tips for children and adolescents also apply to adults, such as:

· Eat a good dinner the night before

· Get a good night’s sleep

· Have a good breakfast

· Dress comfortably, but neatly, for court

· Bring something to do if you don’t testify right away (a book to read, work, etc…). 

· Bring a snack for later in the day.

On the day of court:
As a CPO you also need to prepare the witness on the day of court. The witness may feel scared or confused. Remind the witness that these feelings are perfectly normal. Even professionals who testify often, like doctors, do not like coming to court to testify.

Memory Refreshment

Testifying requires not only memory skills, but also the translation of those memories into answers given to very specific questions. Children and adults can both provide eyewitness testimony. Memory refreshment may assist the witness in recalling as many details as possible, long after the crime has occurred. It is an important part of empowering the witness to give the most accurate testimony. In some instances, the witness will only have consultation with the prosecutor is to do memory refreshment. If at all possible, the CPO should contact the witness and remind them to get a copy of their original statement to the police/forensic interviewer prior to coming to court. 

Usually there is a huge lapse of time between the actual events and the court proceedings. It is, therefore, unrealistic to expect the witness to give the most accurate and reliable evidence about an event without being permitted to refresh their memory. It is highly recommended that a witness read his/her statement before entering the courtroom. Witnesses may not write anything down, for example on their hands, as this is seen as interfering and inappropriately influencing their testimony. 

Try to make an appointment with the prosecutor to discuss the case fully before the court date, and to read through your statement. The statement is available from the prosecutor or IO. Something you fell is of little significance may be very important to the case. Therefore, go through your statement with the prosecutor and bring any mistakes to the attention of the prosecutor.

You should also remember that there may be more than one prosecutor on different dates, but try to get to know who the prosecutor is.

Tips on the Day

· Bring your subpoena with you to court. It will tell you where to go when you arrive at the courthouse.

· Arrive at least 30 minutes early. Not being in a rush will help keep you calm.

· Be respectful to court personnel and others in the courthouse.

· Let the prosecutor know when you get to court.

· Meet with the prosecutor and/or IO in the prearranged room (which may be noted on the subpoena), or ask a court officer for directions to the witness waiting room/area.

· Remind the prosecutor, IO or CPO if you want an interpreter.

· Do not bring any weapons to court.

· Wait in the designated waiting room, or if there isn’t one, near the courtroom or waiting area, until your name is called.

· Remember the Rules of Court

· No hats or sunglasses in the court

· No chewing gum, food or drink in the courtroom

· No cellphones may be on in the court

· No walkman/iPods may be on in the court

· No talking after the magistrate/judge enters the courtroom

What to do If you see the defendant:
· Have a plan on what you will do if you see the defendant outside the court

· Avoid any physical contact with the defendant

· Avoid eye contact with the defendant

· Do not speak to the defendant

· Do not allow yourself to be alone with the defendant, for example in the corridor

· If the defendant says anything to you or makes any gestures, inform the prosecutor or investigating officer immediately

TIPS for TESTIFYING on the STAND

Before Testifying Begins

· Be prepared to take the oath to tell the truth. You will have to swear that what you are about to say is the truth. If a witness tells a lie after taking the oath, it is a criminal offence, called perjury. The witness who lies under oath may be prosecuted for committing perjury.

· Remember to speak up when answering questions. Use a clear, strong voice. Do not mumble your replies.

· Listen to the question, remember to breath, and answer slowly.

· You will have to remain standing while testifying, unless given permission to sit down by the magistrate/judge.

· If you need a break, or a glass of water, or a tissue, you have the right to request one.

· If anyone in the court is making you uncomfortable, tell court personnel know.

Direct

· Tell the truth, and only the truth. If you lie about something small, it may affect the outcome of the case, as you will be seen as less than a credible witness.

· Tell only what you, personally, know.

· Try to testify in a logical, chronological fashion (step-by-step approach).

· Give the magistrate the chance to take notes on what you’re saying.

· Use simple, straightforward language to tell the court what you know. Use your own words, avoiding clichés, slang and any words you don’t use in everyday conversation.

· Some questions may be hard or embarrassing to answer. If you are having difficulty answering, it may help to look at your support person.

Cross-Examination

· Listen to the question asked and answer only that question.

· Wait until the entire question has been asked before answering.

· If you do not understand a question, ask for the question to be rephrased or explained.

· If you don’t know an answer, just say so. DO NOT GUESS.

· If you don’t remember an answer, just say so.

· If you have a copy of the written statement you gave to the police, you can use that statement to help you remember important details.

· If the defense attorney tries to make you answer a question with a “Yes” or “No” and you want to give a fuller answer, ask the magistrate to allow you to finish your answer.

· If the prosecutor objects, stop speaking and wait for the magistrate/judge to tell you whether or not you have to answer the question.

· If the defense attorney is making you feel bullied or badgered, ask the magistrate to intervene.

· If the defense attorney says/states something that is not true or correct, say so. Failure to speak up may be viewed negatively by the court

· Direct your answers to the court, rather than the defense attorney. Make eye contact with the magistrate/judge when answering, as it’s a sign of confidence and truthfulness.

· Do not let counsel manipulate or pressure you to accept any statement he/she makes, unless it is completely and entirely correct and accurate.

· If the same question is asked more than once, you may give the same answer. Asking the question more than once does not mean you got it wrong the first time.

· Some questions may seem unfair or insulting. Remain calm and simply tell the truth, correcting any errors that defense counsel made in his/her stating of the facts of the case.

Courtroom manners and mindset

· Be polite. Address the magistrate as “Your Worship” or the judge as “Your Honour.” If you forget these terms, just say “Sir” or “Madam.”

· Witnesses do not have to bow to the magistrate/judge when entering or leaving the courtroom. That is only for the lawyers and other court officials.

· Do not lose your temper or be disrespectful to the court.

· Do not argue with the magistrate/judge.

· Do not be aggressive or antagonistic to the court or anyone else.

· Do not exaggerate or be overly dramatic.

· Never feel guilty. You are not the accused and you have done nothing wrong.

WITNESS TIPS – AFTER TESTIFYING

· Do not discuss your testimony with anyone till the trial is over.

· At the end of all evidence, the magistrate/judge will determine whether the State has proven its case beyond a reasonable doubt. The decision may not be made the same day as the trial finishes. 

· When the verdict (decision) is announced, you have the right to be present in court.

· If the defendant is convicted, the magistrate/judge will make a decision as to sentence. This may also take a few weeks, as the magistrate/judge will need a lot of information to come to a decision

· If the defendant was found guilty, you can write a Victim Impact Statement to be included in that information. It will tell the magistrate/judge how the crime has affected you. The CPO can help you with this.

· If the defendant is found “not guilty” this does not mean that you have not been believed. It means that the prosecutor did not prove the case beyond a reasonable doubt through admissible evidence.

ADDENDUM G: ADJUSTMENTS TO DEVELOPMENTAL STAGES, MODULE 6

This is the suggested additional information for the Developmental Stages, Module 6 in the training manual, as indicated by Ms Susanne Coetzee.

THE PRE-SCHOOL CHILD
Physical Development

· The emphasis at this time is on gross motor development and the child is physically very active.

· The brain of the pre-school child and early primary school child is set up to optimally develop physical skills at this stage of development.

· As the child gets older the gross motor movements become smoother and more controlled.

· Activities such as walking, running, throwing, gymnastics, karate, swimming, climbing, dancing, bicycle riding develop the large muscles.

· The fine motor skills should also be develop at this time.

· By the age of three, the small muscles of the hands should have developed sufficiently for the child to be able to draw and cut.

· The child’s drawings should start to have recognisable shapes at the age of 4. 

· Activities such as drawing, cutting, tearing, threading, picking up small articles, etc. develop the fine motor control of the child.

Physical Milestones For The Three - to Four - Year Old Child
Children develop at different paces. The following are guidelines. The child at this age usually:

1. Can use fingers to pick up small objects such as coins.

2. Can build a 9 cube tower.

3. Can hold a pencil or crayon correctly.

4. Can jump on one place with both feet.

5. Can balance on one foot for 5 seconds.

6. Bounces and catches a ball (with two hands).

7. Can throw a ball or bean bag.

8. Can climb, using overhand climb on a jungle gym 

Physical Milestones for the Four – to Five – Year Old Child
Guidelines:

1. Uses correct pencil grasp.

2. Cuts with child – sized scissors.

3. Can copy simple shapes or patterns onto paper.

4. Can copy his/her name

5. Can throw a ball with some accuracy and catch it.

6. Can balance on each foot for 10 seconds.

7. Can hop on one foot for 10 seconds.

8. Can skip.

9. Can walk on a balance beam.

10. Can climb stairs up and down without holding on to a handrail. 

Cognitive/ Intellectual Development
· The child’s reasoning is pre-concrete. Piaget’s stage of concrete reasoning has not yet been reached. 

· Conservation (Piaget) has not been reached. For instance if you take 5 coins and spread them out and you take another 5 coins and space them close together, the child will say that the coins spread out are more than the ones that are closely spaced. 

· The non – verbal IQ is mostly higher than the verbal IQ at this stage.

Cognitive Milestones for the Three – to Four – Year Old Child
Guidelines:

1. Can identify primary and other basic colours.

2. Can identify regular shapes, such as a triangle, circle, square and rectangle.

3. Can draw a recognisable person with 3 parts.

4. Pre- conservation

5. Can complete a 5 – 7 piece puzzle.

6. Can count to 7 (rote).

7. Understands concepts such as “same”, “different”, “smaller”, “bigger”. Can’t explain differences.

Cognitive Milestones for the Four-  to Five – Year- Old Child.
Guidelines:

1. Knows the colours of the rainbow, as well as black and brown.

2. Identifies more than just the basic shapes.

3. Can identify some letters of the alphabets, mostly the letters in his/her name.

4. Can rote count 10-15.

5. Can complete a 7-10 piece puzzle.

6. Can recognise and repeat simple patterns.

7. Understands concepts such as “same” and “different” and can explain why.

8. Can play simple card games and dominoes.

Perceptual Development
For a child to become school ready, perceptual skills have to developed.

Visual Perception:

· Eye-hand co-ordination

· Position in space

· Copying

· Figure – ground discrimination

· Spatial relationships/ Visual analysis and synthesis 

· Visual closure

· Visual – motor Speed

· Form constance

· Visual memory

Auditory Perception

· Recognising sounds and language patterns

· Auditory decoding

· Auditory memory

· Auditory closure

· Auditory analysis and synthesis

· Auditory sequencing

Kinesthetic Perception

· Touch sensory development

· Smell

· Taste

Reasoning

· Classification

· Inductive thinking

· Deductive thinking

· Conservation (Piaget)‏
· Numeracy

· Being able to follow directions.

Language Development
· Same sounds are easier to master than others, for eg. p  m  h  w are easier; th  ch  sh  are more difficult

· The language articulation chart shows the ages that most children can produce the various sounds

Language Milestones for Three-to-Four-Year-Olds 
1. Can speak in short sentences, usually without a great deal of extra information, such as adjectives.

2. Shows a longer attention span while listening to others.

3. Can listen to the others, to peers as well as adults.

4. Understands the meaning of common prepositions such as “in”, “out”, ”over” and “under”.

5. Can wait for his/her turn to speak in a group.

Language Milestone for the Four-to Five –Year –old child
1. Uses longer and more complex sentences,

2. Can recall a story and supply details of that story. Stories read and things that have really happened.

3. Can tell about an object when asked.

4. Can answer who/what/where/when questions about familiar stories and events.

5. Can follow three – step verbal directions
Social – Emotional Development
· Respect – don’t do for child what he/ she can do for him/herself.

· Birth order/ siblings

· Children play in the following progression

· solitary play

· onlooker play

· parallel play

· associative play

· co – operative play

· Separation anxiety: child may give another reason for tears. Real fear is: “What will happen to me if mom/dad does not come back?”                 

· School phobia is usually because of anxiety over a parent/ home situation or trauma.

Social – Emotional Milestones for the Three- to Four – Year – Old Child.
1. Plays in groups of 2-3 children, moves beyond playing next to others to fully acknowledges the presence of others.

2. Can take turns and share toys with other children.

3. Can verbalise needs, rather that expressing needs through hitting, pushing or grabbing.

4. Acts and responds to redirection cheerfully.

5. Shows concern for other people and animals.

6. Should be able to separate from parents easily for a morning.

7. Engages in fantasy play, copies Mom/Dad/Adult. Pretending an important aspect of child’s play.
Social – Emotional Milestones for The Four – to Five – Year Old Child
1. Willingly tries new tasks.

2. Play complex and interactive group games.

3. Shares toys with playmates.

4. Shows self – control when angry or upset.

5. Completes tasks.

6. Enjoy fantasy games.

7. Can’t always distinguish between fantasy and reality.

At School Readiness Level
· The Child:

· Has sense of duty, willing to do tasks, can persist.

· The ability to follow directions, perform tasks adequately.

· Can observe accurately

· Can concentrate and sustain concentration.

· Can work independently, with good speed, self-confidently 

· Is able to fit into and adapt to social group (classroom)‏
· Sufficient motor skills.

· Lateral dominance has settled – left or right. This means the child will shows left/right preference for hand/foot/eye
Temperament

· Children differ in temperament

· Good match of temperaments of adult to child’s temperament

· Ten characteristics of temperament

· Activity

· Rhythmicity

· Approach/withdrawal

· Adaptability

· Intensity

· Mood

· Persistence

· Attention span

· Distractibility

· Sensory threshold

· “Difficult” child. (at risk)‏
· Slow to adapt, intense, displays negative mood

· Shy child, withdrawing, slow to adapt, low in activity and intensity, displays negative mood.

· “Easy” child – regular, approaching, adaptable, mild, predominantly positive in mood.

Piaget’s Stages of Cognitive Development
· Sensory motor stage (0-2 years)

· The pre – conceptual stage (2 – 4 years)

· Intuitive stage (4-7 years)

· Concrete operational stage (7 – 11 years)

· Formal operational stage (11 years +) 

Erikson’s Stage of Development / Life Tasks
1. Trust vs. Mistrust

2. Autonomy vs. Shame and Doubt

3. Initiative vs. Guilt

4. Industry vs. Inferiority

5. Identity vs. Role Confusion

6. Intimacy vs. Isolation

7. Generativity vs. Stagnation

8. Ego Integrity vs. Despair 
Sexual Development

1. Oral stage, first year of life, focus is on pleasure derived through the mouth.

2. Anal stage, focus is on anal area, comes after weaning, during toilet training.

3. Phallic stage (4-5), focus is on genitalia. Oedipal/Electra complex. Gender identity is formed now.

4. Latency period (5-puberty), when sexual development is dormant .The child who displays very overt sexual behaviour at this stage usually has been exposed to it via pornography or some form of sexual abuse. 

5. Genital stage (puberty – senility). This is when sexual maturity is reached and lasts through adulthood. 

According to Freud, human have to master one stage before moving to the next. Unresolved issues become fixations
Problems that the Pre-School Child May Encounter
· Immaturity

· messy – sloppy

· silly – clowning

· poor use of time

· selfish/ self – centered

· over -dependent

· physical immaturity

· Speech delays

· Late onset of lateral dominance

· handedness

· footedness

· eyedness 


· Reading problems

· Enuresis

· Encopresis

· Sleep disturbances

· Eating problems

· Habits

· Thumb sucking

· Head banging

· Rocking

· Head rolling

· Nail – biting

· Nose – picking

· Hair pulling

· Teeth grinding

· Daydreaming

· Imaginary playmates

· Psychogenic cough

· Social and emotional problems

· School

· Home

· Peer group

· Trauma

Learning Problems

· Insufficient visual discrimination

· Insufficient auditory discrimination

· Poor visual memory

· Poor auditory – memory

· Poor kinesthetic discrimination

· Poor eye – hand co-ordination 

· Spatial orientation problems

· Foreground – background problems
· Poor colour discrimination

· Perseveration (continues with one activity when told to stop) 

· Hyperactivity

· Poor motor development

· Shyness/ withdrawal (could be due to an emotional problem or trauma)‏
· Poor language development

· Poor body concept

· Poor perception of time

· Poor visual-motor integration

· Conceptualising – visual/ auditory/ kinesthetic

· Poor balance

· Poor left/right orientation

MIDDLE TO LATE CHILDHOOD
Physical Development (10 years)‏
· Physical growth and development varies a lot at this stage.

· The child tends to be awkward.

· The child strives to be physically fit.

· The child is fascinated by how the body works.

· The child runs faster than before.

· The child can throw a ball further than before
Physical Development (11-12 years)‏
· May experience a pubescent growth spurt if she is a girl child. A year or two later for boys.

· Rate of growth takes up a lot of energy and child tires easily.

· Body may look out of proportion.

· Child’s appetite may fluctuate.

· The child is self – consciousness about appearance.

· Is interested in learning about bodily changes.

· Secondary sex/gender characteristics start to develop.

· Loves to observe or participate in competitive sports
Cognitive Development
Piaget’s stages of Cognitive Development   

 1. 
Sensory motor stage (infancy – motor/ memory/symbols). 0 -2 years

 2. 
Pre – operational stage (toddler, early childhood) 2 - 7 years

        -
 symbols, language, memory, imagination.

 3. 
Concrete operational stage (early childhood to early adolescence)‏

7-11 years

- logical and systematic thinking related to concrete objects (The child in this phase now moves from the ability to think concretely only  to thinking abstractly as well)‏
 4. 
Formal operational stage (adolescence to adulthood).
11 years +


- logical use of symbols related to abstract concepts.

- not all people reach this stage – only 35% of people in developed             countries reach this stage of formal operations in adulthood.

 5. Wisdom.

Cognitive Development (continued)‏
· The child’s attention and concentration span increases.

· The child strives to achieve and succeed.

· The child has opinions of his/her own.

· The child has insight into the motives of others.

·  The child is very concerned about personal capabilities.

· He/she can think about their own thinking (metacognitive skills), can think about their own behaviour and see consequences for their actions
· The child masters sequencing and ordering which are necessary for mathematics.

· He/she can focus attention and do research.

· He/she can develop a plan to meet a goal.

· Memory capacity increases.

· Intelligence develops faster now
Language Development
· In the middle to late childhood, children should be able to read and write with skill.

· Ability to reason abstractly develops at about this time.

· They should have a good vocabulary now and be able to communicate well.

· Problems can be talked through now.

· They tend to be argumentative. Ask lots of questions. (Pre-teen). They love to debate
Social and Emotional Development

· They are accumulating a lot of knowledge in this stage.

· The differentiation of gender roles become more apparent.

· They can see another person’s point of view.

· They can still be impulsive (“ I don’t know why I did it.”)‏
· They see themselves as defined through appearance, possessions, activities. Fragile sense of self.

· Moving from concrete thinking and reasoning to abstract thinking and reasoning.

· Can grasp symbols and classify things.

· Social exchange is based on rules. Peer judges judge on basis of fairness. Fairness is very important to them. Will question authority (Pre-teen), don’t see adults as perfect anymore.

· Idols – sports heroes, stars, singers, etc.

· They become more independent, talk back, can be rebellious.

· Most commonly friends are still of the same gender. (on average they have 5 best friends and one “enemy” – this changes often).

· Fears – to fail, death, family problems, not being accepted.

· Pecking order is established– younger children are nurtured and commanded by older children, they follow and depend in turn on older children.

· They can manage frustration better, can delay gratification.

· Self – conscious (“Don’t kiss me, Mom!”.).

· Mood swings occur due to hormonal changes.

· Very difficult for them to accept personal failure.

· They need a lot of approval from adults.

· They have increased interest in the opposite sex.

· Often succumb to peer pressure, does not want to be “different”.

· Fluctuates between immaturity and maturity.

· Increasingly spends more time on weekends with friends rather than with parents.

· Sensitive to criticism.

· Girls interested in boys and parties, boys interested in games and food. Maturing a different rates.

Sexual Development
Freud’s stages of psycho – sexual development.

· Oral stage (0-1 years) - dependency, pleasure derived orally.

· Anal stage (1-2 years) – toilet training. Parental attitudes and methods very important. 

· Phallic stage (2-10 years) preoccupation with genitals, gender identity formed.

· Latency stage (6-12 years) – sexuality repressed, concern for others.

· Genital stage (12+ years) love for others, love, work, marriage, family. The child is now in this stage.

Problems Encountered in Middle to Late Childhood
· Puberty – i.e. that period between the beginning of the growth spurt and the appearance of secondary gender characteristics to the acceleration in sexual maturity.

· Hormonal changes.

· Adjustment problems.

· Rapid intellectual growth, rapid bodily growth, emotional immaturity. 

· Menstruation, breast enlargement, pubic hair.

· Voice changes (9 years in girls, 10 years in boys).

· Comparing self to others, problems “fitting in.”

· School difficulties.

· Peer group pressure.

· Conflict with parents, teachers, others. More withdrawn, moving to independence.

· Drugs, alcohol, smoking, sex, masturbation, HIV/Aids.

· Fashion slave. Clothes are very important.

· Life philosophy is formed.

· Religion becomes important.

·  Become interested politics.

· Personal appearance is very important. 

· Depression often occurs.

· Dealing with the generation gap
Profile of the typical 10 – year - old
· They love their families.

·  They don’t like boys / girls (opposite gender).

· Peer relationships 

· For boys the relationships are smooth.

· For girls the relationships fluctuate - they get mad, don’t speak to friend then make up again.

· They are good eaters.

· Bed and bath times are resisted by some.

· They don’t care too much about state of their rooms or their clothes.

· They still need a lot of supervision.

· Play is still very important to them.

· They still love to collect things.

· Fairness is very important to them.

· They are positive, friendly, outgoing, accepting, trusting.

· The physical development and sexual maturity of boys and girls are still the same. Between 10 to 11 the girl’s body starts to change
Profile of the typical 11 – year - old
· The easy way of the 10-year-old is replaced with early adolescent behaviour (argumentative, oppositional, not so co – operative).

· They are egocentric, slow to respond, quick to criticise.  They demand perfection from others.

· They are energetic, moving about a lot physically. They eat and talk a lot.

· They need to become strong and independent. To do that they need to free themselves from being so dependent on their parents.

· Therefore they quarrel with their siblings and rebel against parents.  

· Girls have intense and strong friendships – they quarrel and make up again.

· Boys quarrel more now as well.

· They don’t mind the opposite gender, they might even like to start dating.

· They are alert, imaginative, outgoing, energetic, and ready for anything. Rebellion is mostly aimed at mother.

· They are regarded as “wonderful” away from home by other adults who find the 11 – year – old delightful. The parents don’t.

· Boys start to grow and reach 80% of their adult height and 50% of what they will weigh at 21 years of age.

· They eat well, talk a lot. They eat large quantities of the same food, for e.g. breakfast cereal.

· There is a significant increase in bone size.

·  They have a greater interest in clothes, room, bathing.

· Boys (especially) are embarrassed by public expressions of affection from their mother.

· Play becomes less important.

· At school they are critical, demanding, sharp – seeing and talkative.  The teacher very important to them, they want a firm teacher who provides challenges. They do not want their teacher to treat them “as babies”.

· In class they are restless and wriggly.

· This is the gang phase and most children will belong to a gang or group during this phase. It passes and only in exceptional cases it leads to gangsterism.

PROFILE OF THE TYPICAL 12-YEAR-OLD

· The child at this age is more comfortable and secure within him/herself. Can allow others to be less than perfect. They are less argumentative. 

· Is more detached from mother. Willing to let adults live their lives.

· Their relationship with their siblings improve.

· Their groups of friends are larger now. They move easily and freely among their peers.

· At parties, girls are more mature, boys are still very immature.

· The 11-year-old talks about him/herself to you. The 12-year-old is interested in you
· Girls mature sexually now. They are interested in their own bodies and how they function.

· They can take the blame if they are wrong.

· They are enthusiastic, have intensity of feeling.

· Girls grow rapidly and achieve 95% of their mature height.

· Sex education becomes necessary now.

· They have a strong appetite.

· They sleep more.

· They are very aware of their own appearance
· They experience rapid growth, their clothes becomes too small quickly. Clothes must be considered “in”.

· They are interested in the opposite gender with whom they talk at school

· At school, they are less dependent on the teacher/s. They want their teachers to know how to teach and to understand them. They are open to share and learn
ADOLESCENCE TO EARLY CHILDHOOD

Adolescence

· The beginning of adolescence is not as sharply demarcated in boys as it is in girls.

· Adolescent changes to body include accelerated physical growth, changes in bodily proportions, profound hormonal changes, sexual maturation and intellectual development.

· Adjustment problems are common for the child, the parents, the teachers, etc.

· Discrepancies in development occur, for e.g. physical and sexual maturity is attained yet the adolescent is emotionally immature.

· The particular culture in which the adolescent grows up strongly influences the adolescent's behaviour. For e.g. in western countries, individual independence is valued and that is what the adolescent fights for. In the other cultures, the youth is initiated into the adult culture after initiation rites have been completed
· The environment should enable the optimal development of the adolescent’s potential.

· Adolescent changes are effected and maintained by hormones secreted by the pituitary gland. Growth hormones help the individual child to reach his/her adult size. Gonadotrophic hormones help the individual child to reach physical sexual maturity.

· Acne is a problem that most adolescents encounter.

· Secondary sexual characteristics develop fully now.

· Menstruation starts between 9 – 17 years of age in girls.

· Boys start to shave, they have hair line changes and nocturnal emissions occur.

· Voice changes, the boy’s voice drops an octave, the girl’s one to two tones. The singing voice stabilises later than the speaking voice. For girls – 17 years, for boys 18 – 19 years
Teen Stress
· The circuitry of the teenager's brain is immature. Teenagers tend to use the emotional centre of the brain (amygdala) to respond to information. Adults, in contrast, use the frontal area that governs reasoning and planning.

· In relation to the self - 

· The teenager needs to individuate the self.

·  They need to learn to balance freedom and responsibility.

· They need to learn to manage money.

· The teenager needs to develop their own life style within the boundaries and protection of the family.

· Teenagers tend to see mistakes as failures, not as opportunities to learn.

· Adults often super – impose solutions onto teenagers and do not allow them the opportunity to learn, grow and mature emotionally.

· The teenager needs time alone and also privacy.

· Mood swings – hormonal and due to conflicting demands from environment.

· The teenager must make a career decision; this is a very important mile stone.

· Teenagers are exposed to smoking, alcohol, sex and drugs. A relationship with adults where there is trust and guidance is important.

· The developing secondary sexual characteristics change the appearance of the child to that of an adult. Weight is often gained, hair growth becomes apparent, acne appears (that is disfiguring physically and emotionally), and stretch marks appear due to rapid growth. 

· Parents often moralise or talk about their own childhood. Stereotyped responses such as, “When I was a kid.”or “Because I say so,” are not helpful. The teenager experiences stress in maintaining relationship with parents and stepparents, dealing with parental expectations, being compared to siblings, with trust issues, etc.

· Peer group. The teenager has to deal with peer pressure, cliques, maintaining a sense of belonging and popularity.

· School. Sources of stress are achieving grades, teachers’ expectations, peer competition, class ranking, athletics, being a “nerd” or “goody-goody”, teachers’ pets, subject issues and trust. 

Problems Encountered in Adolescence
· Physical problems. 

Illnesses, delays in development, obesity, acne, attractiveness, height, eating disorders, pregnancy, addiction.

· School difficulties.

Competition, parental expectation, lack of motivation, drugs and alcohol, socially too involved, wrong subject choice, lack of study skills.

· Problems at home.

   
Disharmony, emotional problems, financial problems, fear of growing up.

· Peer group.

Social adaptivity, conforming to peer group, crushes, falling in love, popularity, unethical practices, drugs, sex,  suicide ideation, etc. 

· The adolescent has an idealistic perception of life. It is hard for them to accept the everyday inconsistencies and inequalities of life as just and fair.

· Education.

Emotional and intellectual maturity is reached through meaningful interaction with teachers, school friends and others. The teenager forms his/her own view of life and the social and economic ideals thereof. Achieving satisfaction through achievement is important. Career decision has to be made.

· During these years there is a growing independence of thought and action. Risk-taking behaviour can compromise the teenager's safety during these years.

· The teenager has to deal with the problem of giving up the dependence of childhood and establishing their own emotional and eventual economic independence from family. 

· They are sensitive to criticism and to their own failure.

· Towards end of adolescence, the immaturity, dependence, the blind obedience, the protection of childhood is given up and teenager should be ready to face the world and make his/her own decisions. 

· Conflicts arise when parents are too rigid and controlling or lack understanding.

·  The values of parents and the family and that of the peer group are often in conflict.

· Conflict arises over the teenager's fashion trends, use of cosmetics or hair style.

· Disagreements occur with parents over going out, smoking, using alcohol, drugs and the curfew.

· The teenager deals with dancing, kissing, petting, the possibility of teenage pregnancy and STDs.

· A unique philosophy of life is formed.

·  Teenagers are idealistic and altruistic
· Religion. It is hard for adolescent to accept the limitation of human reasoning (faith vs. logic). They may experiment with different religions.

· Teenagers often have extreme political views. This may be to get even with dominating, unsatisfactory parents.

·  They demand more independence and they tend to be secretive. Withdrawal occurs from the family and interest in peers increase.

· By adolescence the personality and behavioural patterns of the individual is established. Discipline needs to be loosened, guidance is necessary.

· The teenager and parents and other adults have to deal with the generation gap.

Profile of the 13 year - old
· The 13-year-old is physically and emotionally withdrawn from family, except for mealtimes. He/she spend a lot of time in the bedroom. Has his/her own life. 

·  The identity of the teenager is still very fragile. They try the self out against the world. They try on different personalities, moods, facial expressions; they look in the mirror a lot. They are self – protective.

· They worry about their bodies, features, general personality and everything about themselves.

·  They are withdrawn from the family and critical especially toward mother. Everything Mother says or does is “ridiculous”.

· They feel misunderstood. They also do not want to be understood (the emerging personality does not want to be scrutinised.

· They date and go to parties.

· They rather like school and tend to be calmer at school.

· They are quiet and withdrawn, but their thoughts are active, they are storing up ideas and energy to be used at a later date.

· They are exposed to smoking/drugs/alcohol.

· Growth for the girl slows now. She starts to fill out.

· Menstruation has started in most girls. There may be concerns over delay of onset. Other secondary sexual characteristic such as breasts and body hair are developing steadily but slowly. This sometimes causes embarrassment.

·  They have a healthy appetite.

· Clothes and self – care are important to them.

· Their emotions are more under control. There is a sense of sadness and secretiveness about them.

· Their feelings are easily hurt. Disappointments and mistakes are seen as failures.

· Intellectually they are sure of themselves.

· They are embarrassed by mother and often don't want their friends to meet their mother.

·  The girls’ friendships groups more closely knit than those of the boys.

· Girls find boys of same age too short and too immature.

·  They love loud music as a background to activities
· They want to be treated like an adult, but still need help and advice. An adult should avoid: “ I told you so…”

· Thirteens approve of a teacher who treats them “ like adults”.

· They can separate teacher and the subject he/she teaches. May like teacher, not the subject or subject and not teacher.

· Morally, small things don’t bother the 13-year-old's conscience. When someone is hurt, it does.

Profile of the 14 - Year Old
· Up to now only Mom has been criticised. Now Dad gets it too. They don’t want to hear about when he was a boy.

· Physical distance is maintained from parents in public.

· They demand a lot, appreciate little.

· They are integrated into the peer group.  The girls’ relationships are more intense.

· The majority of 13-year-olds like school. The criticism of teacher has now become criticism of the “system”.

· They are friendly and outgoing, they relate to adults easily.

· They are more secure in themselves.

· They have been exposed to the use of alcohol (almost 100%). Exposed to drug use too.

· The girl is now a young woman. The boy is still far from mature.  A rapid growth in height occurs now for boys.

· Masturbation is common among boys. Nocturnal emissions occur.

· Sex education is very much needed.

· Girls need to know about contraception.

· Cleanliness, appearance, grooming and clothes are important to them.

· They tend to be moody but are happy more often than sad.

· The reflective process that occurs at 13 years of age – living with oneself, thinking about oneself – is now being accomplished.

· They don’t like bragging, they have a sense of humour and are appreciative.

· They wish for better world, peace not war (less self-centred)‏
· They want the family to be happy.

· They want a future marriage and a career.

· Boys and girls mix with greater ease at parties.

· Dating is important to them. Sex experimentation/ exposure in peer group occurs.

· They have a greater inner quietness, a greater interest in self and others, they are less defensive.

· Often not enough time and energy is spent on school work.

· They conform to and accept rules and are developing own concept of morality.

·  Exposure occurs to cigarettes, alcohol, drugs in the peer group. 

The Profile of the 15 Year Old

· They tend to be argumentative about everything. They tend to have a derogatory attitude to the family in general.

· They need to be FREE. Grown-ups believe he/she is not ready for it.

· At fourteen the parent causes embarrassment to teenager. At fifteen the parents are treated with scorn.

· They get on better with siblings than with parents at this age.

· Their friends mean the most to them.


· They go to parties, they date and are sophisticated.

· They have future plans for career and marriage.

· Ethics – they do not think rigidly anymore (black/white). They become ethical in their thinking.

· Resistance, arguments mark their interaction with adults.

· At school they have their own ideas and opinions, they love to argue.

· They are secretive and want privacy.

The Profile of the 16 – Year Old

· Secure sense of self emerges at this age. 

· They are friendly to the family, appreciative.

· They are giving. 

· They tend to be cheerful, friendly, positive, outgoing, well-adjusted and matter-of-fact.

·  They have a good sense of humour, poise and are self-sufficient.

· They have a good self-care routine.

· Gets on better with Mom, home life happier.

· At school, they have less need to prove themselves.

· They are tolerant of adults, but not excited about them.

· They prefer to be in the company of friends and with the opposite gender.

· Most 16-year-olds have decided on a career.

· They are ethical and responsible.

· They are still not adults yet even if they seem that they are
ADDENDUM H: ADDITIONAL INFORMATION FOR MANUAL ON CRISIS MANAGEMENT

 This is the suggested additional information on Crisis Management for the training manual, as indicated by Dr Munita Dunn.

CRISIS MANAGEMENT

DEFINITIONS OF A CRISIS

What is a crisis?

· Derived from the Greek word krisis, which means decision or turning point

· Chinese word for crisis is a combination of symbols for danger and opportunity.

· “Crisis is a perception of an event or situation as an intolerable difficulty that exceeds the resources and coping mechanisms of the person” (Gilliland & James, 1993)

· A crisis event is “ an event which produces a temporary state of psychological disequilibrium and a subsequent state of emotional turmoil” (Mitchell & Everly, 1996)

· In summary, crises therefore:

1. Are temporary
2. Result in distress and often dysfunction
3. Involve loss of coping capacity
4. May have long-term negative or positive consequences 

CHARACTERISTICS OF A CRISIS

     A crisis can be one of the following – developmental, situational or existential:


· Normal developmental crises, such as birth, adolescence, a child going off to school.

· Situational crises are associated with severe loss of status, possessions, or loved ones.
· Existential crises refer to the conflicts and anxious feelings experienced when facing significant human issues of identity, purpose, responsibility, freedom, and commitment.  An example is the sense of purposelessness, feelings of dread, and loss of energy often experienced in mid-life.

    The defining characteristics of crisis therefore are:

· A triggering stress event or long-term stress

· the individual experiences distress
· there is loss, danger, or humiliation
· there is a sense of uncontrollability
· the events feel unexpected
· there is disruption of routine
· there is uncertainty about the future
· the distress continues over time (from about two to six weeks)

HOW DO REACTIONS DEVELOP? (Flannery, 1994; Mitchell & Everly, 1996)

Psychological reactions to critical incidents can be anything from mildly disturbing and temporary to dramatic, disabling and persistent.  Reactions seem to be determined by a number of variables:

(I) the nature of the event;

(II) the character, personality, previous and present experiences, beliefs, attitudes and expectations of the individual involved;

(III) the preparation of the individual, and the support given before, during and after the incident

Traumatic incidents disrupt our beliefs, expectations and assumptions about life and challenge our basic needs.  It has been likened to driving a car down an unfamiliar, bumpy road when you have no map and no control over the steering. The following models attempt to relate and explain reactions to these variables.

A) THE LIFE-BELIEFS MODEL (Janoff-Bulman, 1992)

Janoff-Bulman proposes that throughout our lives, as we grow and develop, we gradually absorb and accept three fundamental assumptions or beliefs about ourselves, others and the world.

1. The world is benevolent

In general, people believe the world is a safe place.  We assume that other people are basically good, kind, helpful and caring.  We believe we live in a benevolent, safe world and that we are invulnerable.  We believe in the preponderance of positive outcomes and good fortune over negative outcomes and misfortune.

2. The world is meaningful

Most people believe that life has meaning and purpose some add religion and a belief in a God who gives us value as persons, offers us salvation and gives us meaning by requiring us to live a certain kind of life with an ultimate destiny beyond this world (Parkinson, 1997).  Justice – related religious beliefs and frequently evoked to explain why we exist and how we should live.

In Western society, personal control is emphasized.  Randomness essentially denies the meaningfulness of events.  People instantly attempt to seek and impose meaning on events.  When people feel that there is no justice or that they have no control over what is happening they may conclude that life is purposeless are meaningless. If people perceive that there is no purpose in being alive, they may experience confusion, helplessness, hopelessness and despair.  Some may abandon their beliefs, lose interest in self, reject family, friends or society.
3. The self is worthy

In general, people perceive themselves as reasonably good, capable and moral individuals. It feels good to believe that we are decent and that the world is benevolent and meaningful.  “Bad things happen to other people, not me”.

People also generally believe that in a difficult situation, they will do their best to help and cope (competence).  If, during a traumatic incident people do their best ( at that moment) but still feel that they have failed, there can be a further loss of meaning and purpose.  “I am not what I thought I was.”  This can lead to a sense of isolation, shame, guilt, feelings of helplessness, anger at self and others, sadness and depression (Mitchell & Everly, 1996).

However, there can also be positive reactions.  An awareness of our own vulnerability, mortality and the frailty of life can lead to increased compassion and empathy with others.  Some people may discover new strength, more meaning and purpose in their lives and an increase in self-esteem.

B) THE HUMAN-NEEDS MODEL (McCann and Pearlman, 1990)

This model proposes that reactions to trauma depend on which needs are most important to an individual.

1. Stability:  In order to understand personal experience, we need a stable framework of belief and a comprehensive system of meaning and values.

2. Safety and invulnerability:  The need to feel safe and invulnerable is a basic human need.

3. Trust:  Trauma can make people feel that nobody is trustworthy or reliable, not even themselves.
4. Self-esteem:  we need to feel good about ourselves and our own worth.  We also need to be affirmed and acknowledged by others (self-esteem).
5. Independence:  we need to feel in charge of our own lives.
6. Power:  we have a basic need for power over ourselves and others.
7. Closeness:  the need to be close to other people in relationships is important.  Trauma can sever these attachments.
As the needs of individuals will have developed in different ways, reactions will therefore differ from person to person – refer to Table 1. 

TABLE 1: HUMAN STRESS RESPONSE

	COMMON SIGNS AND SYMPTOMS OF EXCESSIVE STRESS

	COGNITIVE

Confusion in thinking

Difficulty making decisions

Lowered concentration

Memory dysfunction

Lowering of all higher cognitive functions
	PHYSICAL

Excessive sweating

Dizzy spells

Increased heart rate

Elevated blood pressure

Rapid breathing

	EMOTIONAL

Emotional shock

Anger

Grief

Depression

Feeling overwhelmed
	BEHAVIOURAL

Changes in ordinary behaviour patterns

Changes in eating

Decreased personal hygiene

Withdrawal from others

Prolonged silences


(Source: Mitchell & Everly, 1996)

ESSENTIAL QUALITIES OF THE EFFECTIVE CRISIS COUNSELLOR

What qualities are needed to handle a crisis effectively? According to Gilliland and James (1993):

a. Life experience

A rich and varied background of life experiences serve as a resource for emotional maturity.  This, combined with training, enables the counselor to be stable, consistent and well integrated.  However, the crisis counselor who carries emotional baggage into the helping relationship may be less effective than the person who has had few life experiences.

b. Professional skills

· attentiveness

· accurate listening and responding

· congruence between thinking, feeling and acting therapeutically

· reassuring and supporting skills

· ability to analyse, synthesize, and diagnose

· basic assessment and referral skills

· ability to explore alternatives and solve problems

· knowledge of specific therapeutic techniques

c. Poise and self-assurance

The ability to remain calm and in control in order to create a stable and rational atmosphere and reduce anxiety.  Also the ability to communicate faith and belief in the client’s ability to pull through the crisis.

d. Creativity and flexibility

The ability to be adaptive to the needs of the client with regard to the availability and variety of strategies and techniques that can be applied.

e. Energy

Functioning in the unknown areas that are characteristic of crisis intervention requires energy, organization, direction and systematic action.  In order to avoid burnout, the counselor should possess the ability to take care of his/her own physical and psychological needs so that energy levels remain high.

f. Quick mental reflexes

The ability to assess the crisis situation quickly and accurately, as well as the ability to deal with the constantly emerging and changing issues.  Problems not related to the crisis situation must be acknowledged but not give further attention.

g. Awareness of cultural biases

Failure to understand the world view of clients may lead to erroneous interpretations, judgments and conclusions that result in doing serous harm to clients (secondary victimization).  An appreciation and understanding of cultural diversity is an essential characteristic.

h. Other characteristics

Tenacity, the ability to delay gratification, courage, optimism, a reality orientation, objectivity, a strong self-concept and a strong constitution to face loss and disappointment.

i. The capacity to bear psychological pain 

An important part of working through crisis is to find the capacity to bear psychological pain. Perhaps the most important kind of help is simply to be with the person and provide a safe environment for them to experience their pain.  The emotions of the crisis sufferer can arouse very intense emotions in the counselor too. It is a natural response to try and stop a person feeling their emotions, by cheering them up, talking them out of it, or trying to distract them, but if the person is clearly ready and able to experience their feelings, it would be extremely unhelpful to inhibit  there expression of grief, fear, despair, shame or anger.  The counselor may be avoiding the emotions because she/he may find them overwhelming. Skilled helping is a matter of being able to bear it. There is enormous value in the counselor being able to convey the message that she/he can feel how painful and frightening the emotions are but that she/he can take it – the feelings will not destroy either of them.

j. The capacity to cope with anger in a crisis 

Containing angry emotions are different from and more effective that either appeasing or retaliating. When faced with anger, counselors may either become frightened or intimidated or angry as well.  They may become so caught up in their own emotional reactions that they cannot see objectively how best to help the person.  The following are some very basic guidelines for coping with anger in a crisis!

· Keep reminding yourself not to take it personally – just because someone is angry with you does not mean you are a bad person!

· If there is any risk of attack, protect yourself from physical danger.

· Consciously relax your muscles; and breathe deeply, not shallowly.

· Don’t try to justify yourself.

· Don’t argue back.

· Acknowledge that the person is feeling angry.

· Respond to what the person is saying rather than how they are saying it – try to understand the basic grievance.

· State your understanding of the grievance – don’t try to get across your own point of view.

· Don’t raise your voice.  Speak as normally as possible and be prepared to drop your gaze – don’t try to stare someone out.

· Don’t try to resolve the problem there and then.  Your aim is simply to contain the situation and prevent escalation.

THE STEPS OF CRISIS MANAGEMENT (Gilliland & James, 1993):
STEP ONE: BUILD RELATIONSHIP

1. Build a constructive relationship with the client. The therapist must show interest and respect towards the client, as well as warmth, empathy and unconditional acceptance. 

2. Ask open questions.

3. Avoid close-ended questions.

STEP TWO: BIO-PSYCHOSOCIAL EVALUATION

1. Define the problem (the core of the problem). Use active listening. Ask WHO and WHAT caused the problem, as well as HOW the problem was caused.

2. Determine the precipitating factors

3. Determine what the components of the crisis are – anxiety, depression, suicidal tendencies, risk for others – are others in danger currently?

4. What do the incident / event mean to the client?

STEP THREE: ENSURE CLIENT’S SAFETY

1. Refer for medication, hospitalization, alternative housing, support network (family, friends)

2. Therapist has to phone the support network (a friend or family member), and ask whether they will be willing to look after client until crisis has subsided.

STEP FOUR: PLANNING

Alternatives need to be determined in this phase. The best alternative is usually generated by the client.

1. What is the duration of the client’s crisis?

2. What is the client’s immediate need? Does she feel scared and alone? Does she need someone to stay with her immediately?

3. How much has the crisis been impacting the client’s life already?

4. What possible resources are available to assist the client?

5. What coping mechanisms have the client been using in the past?

6. Which of these coping mechanisms has he tried now? Did it help? What are the client’s strong points?

7. What other coping mechanisms can be introduced to the client?

8. What can the client do to make the situation better?

STEP FIVE: PLAN OF ACTION

Positive steps to regain client’s equilibrium

1. Assist client in finding an intellectual comprehension of the crisis. Usually the client cannot see the relationship between what is happening in his life and what he is experiencing.

2. The client is then assisted in becoming aware of the feelings he is unaware of. Anxiety needs to be reduced and painful emotions need to be ventilated. The client needs to feel he is regaining control. Plan short-term interventions that will lead to long-term solutions.

3. Explore alternative coping mechanisms. The higher the anxiety levels, the more clients tend to become caught up in un-effective ways of coping. 

4. Re-open the social world for the client. The regaining of social contacts and the utilization of support networks are crucial.

5. Ensure all important information has been gathered.

6. Ensure your relationship with the client is warm and positive.

7. The client should’ve reached a certain level of insight.

8. Ask client regarding the implementation of intervention strategies (those you have decided upon) – ask WHEN and HOW the implementation will be.

STEP SIX: FOLLOW-UP

1. The follow-up of the client is an important phase of the crisis management process. During the follow-up, it can be determined whether the client has dealt with the crisis.

2. Referral for medication, if necessary, can be evaluated during this phase again.
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